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PRACTICE DESCRIPTION
Using Community-Based Instruction to Teach Safety Skills
(Research-Based Practice)

What is the evidence base?

This is a research-based practice for students with disabilities based on three methodologically
sound single-case design studies across 28 participants with intellectual disability.

Where is the best place to find out how to do this practice?

The best place to find out how to use community-based instruction to teach safety skills is
through the following lesson starter.

e Community-Based Instruction to Teach Safety Skills

With whom was it implemented?

Students with

o Intellectual disability (n = 28)
Ages ranged from 10 to 18 years old
Gender not reported (n = 20)

Males (n = 4)

Females (n = 4)

Ethnicity

o Notreported (n = 28)

What is the practice?

e Community-based instruction (CBI) is teaching functional skills that takes place in the
community where target skills would naturally occur (Brown et al., 1983).

e Inthe studies used to establish the research base for CBI to teach safety skills, CBI was
paired with simulation.

In the studies used to establish the research base for using community-based instruction to
teach safety skills, the following skills were taught:

e Answering a cell phone and providing information to get assistance when lost
e |dentifying when one becomes lost and using speed dial to call for help




e Using a pay phone
e Pedestrian street crossing

Where has it been implemented?
e School lobby
e School library
e Community (department store, grocery store)

How does this practice relate to Common Core Standards?

e Presentation of Knowledge and Ideas (Anchor Standards for Reading, Grades K-12)
o Adapt speech to a variety of contexts and communicative tasks, demonstrating
command of formal English when indicated or appropriate.

How does this practice relate to the Common Career Technical Core?

e Use technology to enhance productivity.

o Career-ready individuals find and maximize the productive value existing and new
technology to accomplish tasks and solve workplace problems. They are flexible and
adaptive in acquiring and using new technology. They are proficient with ubiquitous
technology applications. They understand the inherent risk, personal and
organizational of technology applications, and they take actions to prevent or
mitigate these risks.
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