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PRACTICE DESCRIPTION
Using Check and Connect to Promote School Engagement
(Evidence-Based Practice)

What is the evidence base?
This is an evidence-based practice for students with disabilities based on two methodologically
sound group design studies with random assignment across 238 students with learning and/or

emotional behavioral disabilities.

Where is the best place to find out how to do this practice?

e University of Minnesota Check and Connect
http://checkandconnect.umn.edu/

With whom was it implemented?

e Students with
o Specific learning disabilities or emotional behavior disorder (n = 94)

o Emotional behavior disorder (n = 206)
e Ranged from 7t" to 9™ grade
e No information provided related to race/ethnicity or gender

What is the practice?

Check and Connect is a dropout prevention and intervention procedure developed to
encourage middle school and high school-aged students at risk for dropping out to remain
engaged in school and on track to graduate. This practice has three major components,
including monitor, check, and connect.

Monitor. The monitor component primary goal is to reduce and prevent absences, suspensions,
failing grades, and other warning signs of school withdrawal while keeping the importance of
education at the forefront for both the student, their family members, and their teachers.

Check. The Check portion of Check and Connect is a continuous assessment of the student’s
engagement. Levels of engagement are measured according to the following indicators of risk:
(a) tardiness, (b) skipping class, (c) absenteeism, (d) behavior referrals, (e) detention, (f) in and
out of school suspensions, (g) course failures, and (h) the accrual of credits. These risk factors
are monitored every day.


http://checkandconnect.umn.edu/

Connect. The Connect portion of Check and Connect consists of a basic and intensive level. The
basic intervention was used with all students while the intensive intervention was used only for
students who displayed increased risk. The basic interventions were comprised of four
strategies: (a) sharing general information with the student about the monitoring system, (b)
providing regular feedback to the student about his/her/their educational progress, (c)
regularly discussing the important of staying in school, and (d) problem-solving with the student
regarding risk factors. During the basic intervention, at least once a month, monitors guide
students through a 5-step problem solving strategy: (1) Stop. Think about the problem, (2)
What are some choices, (3) Choose one, (4) Do it, (5) How did it work (Braswell and Bloomquist
1991). Students who displayed increased risk would be part of the intensive intervention that
drew upon three broad areas of support in problem-solving, academic support, and
recreational and community service exploration.

Where has it been implemented?

e General education classrooms in middle school and high school

How does this practice relate to Common Core Standards?

e CCSS.ELA-LITERACY.CCRA.L.3 — Knowledge of Language: Apply knowledge of language to

understand how language functions in different contexts, to make effective choices for
meaning or style, and to comprehend more fully when reading or listening.

How does this practice relate to the Common Career Technical Core?

e Plan education and career path aligned to personal goals. Career-ready individuals take
personal ownership of their own educational and career goals, and they regularly act on a
plan to attain these goals.

e Act as a responsible and contributing citizen and employee. Career-ready individuals
understand the obligations and responsibilities of being a member of a community, and
they demonstrate this understanding every day through their interactions with others.

e Apply appropriate academic and technical skills. Career-ready individuals readily access
and use the knowledge and skills acquired through experience and education to be more
productive
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The contents of this Practice Description were developed under a grant (H326E200003) from the
Department of Education. However, those contents do not necessarily represent the policy of
the Department of Education, and you should not assume endorsement by the Federal
Government.

This product is public domain. Authorization to reproduce it in whole or in part is granted. While
permission to reprint this publication is not necessary, the citation should be:
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