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PRACTICE DESCRIPTION 
Using Self-Management Instruction to Teach Communication Skills, 

Vocational Tasks, and Social Skills 
(Research-Based Practice)  

 
What is the evidence base?   
 
This is a research-based practice for students with disabilities based on four methodologically 
sound single-case studies and one methodologically sound group design study without random 
assignment across 42 students with disabilities. 
 
Where is the best place to find out how to do this practice?   
 
The best place to find out how to use video modeling to teach home maintenance skills is 
through the following lesson starters.  
 
 
 
 
 
 
With whom was it implemented?  

• Students with  
o Learning disabilities (n = 30) 
o Intellectual disability (n = 9) 
o Emotional/behavioral disorders (n = 3)  

• Ages ranged from 11 to 21 years old 

• Males (n = 28), females (n = 14)  

• Ethnicity   
o African American (n = 2) 

o Caucasian (n = 1) 

o Not reported (n = 40) 

 
What is the practice?  
Self-management is defined as a person acting in some way to change subsequent behavior 
(Cooper et al., 2007) and involves strategies used to manage and direct their own behavior in 
settings where other controls are either not present or feasible (Gifford et al., 1984). 
 

• Self-Management – Social Skills – Lesson 1  

• Self-Management – Communication Skills – Lesson 2 

• Self-Management – Vocational Tasks – Lesson 1 
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In the studies used to establish the evidence base for using self-management to teach social 
skills, vocational skills, and communication skills, the following skills were taught: 

o Appropriate play behavior and verbalizations during board game play (Keogh et al., 
1984) 

o Appropriate play behavior and responses to winning or losing (Moore et al., 1995) 
o Stuffing envelopes and bagging three items (Berg & Wacker, 1989) 
o Communicative skills with a partner during a schematic map activity (Lamb et al., 

1997) 
o Sorting washers into bins (Moore et al., 1989) 

 
Where has it been implemented?  

• Residential living facility (1 study) 

• School (3 studies) 

• Sheltered workshop (1 study) 
 

How does this practice relate to Common Core Standards? 

• Comprehension and Collaboration (ELA Standards, Speaking and Listening, Grade 9-10)  
o Respond thoughtfully to diverse perspectives, summarize points of agreement and 

disagreement, and, when warranted, qualify or justify their own views and 
understandings and make new connections in light of the evidence and reasoning 
presented (CCSS.ELA-LITERACY.SL.9-10.1.D) 

 
How does this practice relate to the Common Career Technical Core? 

• Apply appropriate academic and technical skills. 
o Career-ready individuals readily access and use the knowledge and skills acquired 

through experience and education to be more productive. They make connections 
between abstract concepts with real-world applications, and they make correct 
insights about when it is appropriate to apply the use of an academic skill in a 
workplace situation.  

• Communicate clearly, effectively and with reason. 
o Career-ready individuals communicate thoughts, ideas and action plans with clarity, 

whether using written, verbal and/ or visual methods. They communicate in the 
workplace with clarity and purpose to make maximum use of their own and others’ 
time. They are excellent writers; they master conventions, word choice and 
organization and use effective tone and presentation skills to articulate ideas. They 
are skilled at interacting with others; they are active listeners and speak clearly and 
with purpose. Career-ready individuals think about the audience for their 
communication and prepare accordingly to ensure the desired outcome 
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