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Think Higher. Think College. New Resources and Strategies on College Access for Students with Intellectual Disability
An NTACT:C Webinar – June 8, 2023
DAN HABIB: I am Dan Habib and I work full time at the Westchester Institute for Human Development, but I'm also a big part, and excited to be a big part of the Think College National Campaign that we're going to show you some resources from today. And then we have a really amazing panel, um, that's going to join us right after that.  So, without further ado, let's just get into it because we have a lot to cover. 
Um, so we'll talk for a minute about kind of the national landscape. And first of all, Think College. What is Think College? Hopefully most of you know something about Think College and have had some experience or received some resources from Think College, but Think College is a National Technical Assistance, Training, Research and Evaluation Center dedicated to developing, expanding, and improving higher education options for students with intellectual disability. 
There's a lot more we could say about that, but we're also going to put, uh, links in the chat as we go along today, my colleague Danny is going to be, um, putting links in the chat. That should be helpful. And we're going to share all those in a document afterwards as well. 
So, you might not know that there are more than 300 programs, 328 programs around the country at colleges that are specifically access points for students with intellectual disability. So, no matter where you live, you're probably fairly close to at least one of these programs. Um, and we're also going to put a link in the chat that's a really terrific search engine where you can look at the national database and see what programs might be most accessible to you. 
Um, some of the data is really important, and I think illuminating to share the fact that there are more than 420,000 school age students with intellectual disability in the United States, and fewer than 2% of them are likely to attend college after high school. Only 2% of those 420,000 school age students. So that is a very small piece of the pie chart, which we're hoping to expand. 
And the reality is that for the 98% of adults with intellectual disability who don't go to college, the current reality and the current outcomes that are projected are really not ideal whatsoever. Only 15% of those young adults will have paid employment in the community. By statistics, 42% will end up attending a day program or sheltered workshop. 44% of adults with intellectual disability who don't go to college report that they often or sometimes feel lonely, and almost 30% live below the poverty line. Certainly not the kind of outcomes that I think any of us would want to see for anyone. 
Um, and that, uh, is something we think we can change because for the 2% of adults, uh, young adults who do attend post-secondary education, adults with intellectual disability, 59% find competitive, integrated employment one year after exiting the school, 87% of those students are enrolled in a credential program, so those they leave with a credential that has tangible, um, uh, meaning and tangible impact on their employment  and other opportunities. And 100% of programs provide peer mentoring support to students. 
So, the question we've asked through this campaign that we're going to tell you about, and all the resources is, what if every young adult with intellectual disability in the United States saw college as a viable option? Now we know that not every young adult with intellectual disability will go to college, nor should every adult without a disability necessarily go to college. But we want to make sure they see it as an option in transition planning. 
So that's why we launched this campaign, which is called the Think Higher Think College campaign. Um, because I'm a filmmaker, um, my films include the picture you see behind me. The sunflower, uh, features the artist Naieer Shaheed made that painting. He was featured in the film Intelligent Lives, about college access and actually one of our panelists today, Yuki, was a teacher of Naieer. Um, but because I'm a filmmaker, I love communicating these messages through film. And I love people being able to use the film in their own work. So, everything we share today, everything we show you is free, federally funded and accessible for you to use and share, and your schools and your community and your families, starting with, uh, a video that I'm excited to share. That is the campaign video. And for full access, we're going to show this with both captions and audio description. So, as you watch the video, if there's something that catches your attention or something you want to just point out, please throw it in the chat. We'd love to hear what you think. 
[THINK HIGHER. THINK COLLEGE. VIDEO BEGINS]
NARRATOR: Looking across a pond to the sunny lawn and tree lined paths of a college campus, Martha Hawthorne.
MARTHA HAYTHORN: Hi everyone. I’m a student here at Georgia Tech. We are asking students with intellectual disabilities around the country what's fun about going to college.
NARRATOR: In a Kansas classroom, Nolan Smith marks a worksheet and looks to his partner, who checks her own copy and nods.
NOLAN SMITH: The chance to not be around your parents.
LAURYN WOOLFOLK: The best thing about being in college? Is the food. Being in a dorm, getting to meet new people.
NARRATOR: Lauren Woolfolk and friends around a North Texas lunch table. Then Isaac Rodriguez.
ISAAC RODRIGUEZ: You have a bed, you have a sink, you have a desk, you have a TV, and you have a refrigerator. You can also hang out posters anywhere.
DYLAN SHEMITZ: Great mocha latte, the best mocha latte I ever have.
NARRATOR: Aerial view over the KU  Campus, where Dylan Shemitz studies, then, a chart.
MARTHA HAYTHORN: There are more than 420,000 school age students with intellectual disability, but only 2% of them are likely to attend college after high school.
NARRATOR: Alyssa Juracek with backpack strolls across a shadow streaked plaza toward a blocky, modern building.
ALYSSA JURACEK: I wanted to come to KU because of the classes and I wanted to take choir. And also I took American Sign Language.
DERRICK MEDINA: The classes I'm taking right now are business law one, intermediate algebra, and English composition 2.
NARRATOR: Derrick Medina at College of Florida Keys on a ball court. At North Texas University. Jaylen Walker.
JAYLEN WALKER: It's cool to meet new people. It's fun to chat with the guys and the managers and the coaches.
NARRATOR: Monae Hylor walking with a Florida Keys professor.
MONAE HYLOR: I wanted to be more independent. And to join the sorority as my mom did.
NARRATOR: Hylor smiles from behind her sororities recruitment table with pens, sign up sheets and swag laid ready. On a patio bench, Brett Cohen and a friend with lunch and their phones. Cohen inside the library.
BRETT COHEN: I like to hang out with friends, watch sports, and I've joined the southernmost coral restoration club.
NARRATOR: Cohen on a sunny boat deck offshore. Then Fudia Kameika and friend walk between classes at Temple.
FUDIA KAMEIKA: In high school, I have to be with a teacher all the time, so it was not like independence there.
NARRATOR: Kameika and schoolmates crowd a table eating lunch and trading laughs.
FUDIA KAMEIKA: I was excited to have a college life.
NARRATOR: Campus is bustling with young people Kansas, then Temple.
MARTHA HAYTHORN: The more than 300 inclusive postsecondary education programs around the country.
NARRATOR: Woolfolk in a North Texas lecture hall, works a calculator, then lifts her gaze to face front. At Temple, Doctor Gregory Anderson.
DR. GREGORY ANDERSON: Having students with disabilities in classes has compelled our faculty to reflect on their practice, so it actually makes us better teachers, makes us better professors, makes us better scholars, and researchers.
DR. JONATHAN GUEVERRA: It's really got people to realize that we have to focus on universal access and doing things in universal design. Everything that we do.
NARRATOR: Said by Dr. Jonathan Gueverra at Florida Keys; next, Doctor Barbara Bichelmeyer.
DR. BARBARA BICHELMEYER: The great thing about including students with intellectual disabilities at KU is actually it makes the entire university a better university.
NARRATOR: Juracek behind the counter hands out gear to patrons at the Rec Center.
DR. BARBARA BICHELMEYER: It teaches students to appreciate difference and it creates a more caring environment because students support each other.
NARRATOR: Doctor Michael McPherson, North Texas.
DR. MICHAEL MCPHERSON: This has united, I think, our campus faculty, staff and students.
NARRATOR: Students and staff learn a dance move.
DR. MICHAEL MCPHERSON: They have the opportunity to network and get mentors and other social skills and career development that their peers have had for many years now they have.
NARRATOR: Shemitz helps with filing as an office intern. At UNT, Walker strolls and Woolfolk gets around on a light mobility scooter.
LAURYN WOOLFOLK: I want to go into real estate in the future.
NARRATOR: In a child development center at KU, Smith sits cross legged before a pair of tiny grade schoolers and reads them a book.
NOLAN SMITH: My goal is to be a teacher.
NARRATOR: The kids crawl close.
NOLAN SMITH: At a preschool
NARRATOR: Hylor in chefs uniform gestures to a table full of fancy cupcakes.
MONAE HYLOR: I’ve always known I wanted to run a bed and breakfast.
NARRATOR: Medina.
DERRICK MEDINA:  Political science is one of three career goals I have in mind.
NARRATOR: Shemitz and others in class.
DYLAN SHEMITZ: My career goal is maybe work in the Kansas State capital.
ISAAC RODRIGUEZ: I would like to have my own food truck because I want to like have like pizza have some burgers, maybe have some tacos. Nachos.
NARRATOR: Rodriguez in kitchen uniform preps some herbs with teacher guidance, then Cohen.
BRETT COHEN: College has changed me because it's helped me grow up, like getting a job or living on your own.
NARRATOR: Woolfolk explains a point to others around a desk, then Walker, then Smith.
LAURYN WOOLFOLK: It's great and you’ll have a lot of support when you get here.
JAYLEN WALKER: If I can do it, you can do it, you know.
NOLAN SMITH: It's a time to be serious. It's a time to learn.
NARRATOR: Smith in class joins others in a show of hands.
NOLAN SMITH: I have the skills. I have the skills to live on my own one day.
NARRATOR: Steps up a bus, strides with a smile.
MARTHA HAYTHORN: Think Higher. Think College. For students with intellectual disability.
NARRATOR: Words appear and linger as they are spoken.
MARTHA HAYTHORN: Think access, employment, equity, options, diversity, independence, confidence, friendship. College is possible for students with intellectual disability. Take the first step at thinkhighered.net A project of Think College.
NARRATOR: Logo Think College inclusive higher Education Network Institute for community inclusion, UMass Boston. Think college inclusive higher Education Network is funded by a grant from the Office of Post Secondary Education, U.S. Department of Education grant number P407 C 210001. Directed and produced by Dan Habib. Audio described by the social audio description collective. Narrated by Cheryl Green. Script by Oliver Baker.
[THINK HIGHER. THINK COLLEGE. VIDEO ENDS]
DAN HABIB: Wow. First of all I just wanted to say how great it is to see how many people are here from all over the country. I love seeing that all in the chat. Please keep putting it back in there. If you haven't had a chance to already, um, take a look at the slide that's on the screen right now, and we'll put this link as well in the chat. We are constantly pumping out new information, new resources. We're going to show you some resources in a minute about inclusive post-secondary education. But this is a great way to stay in touch with us and to stay in touch with the campaign. So, you can either scan the QR code here or, uh, just click on the link that Danny just put in the chat. 
Um, but I just want to kind of continue on by sharing the, our website. We have a very robust website that we developed, and that's where you want to go to access a lot of the resources for this campaign and really most of them. Um, first of all, the video we just shared is, as I said, freely available to use, share, show an IEP meetings, show it at conferences, showing it for professional development, show it to your family, uh, to your students, whatever you might want to do. You can just watch it from this website. Um, and again this is thinkhighered.net and the link is in the chat as well. You can also download it from this website. And you can download just the captioned version and or the one with audio description. And uh, if you click on here and to the resources tab, this is the Share our campaign use of the resources tab is where we have a lot of resources that you're going to want to check out from this campaign. 
So, click through to that. And um, if you just start to look around this page, you're going to see that we have a bunch of educational resources that are very accessible and very easy to share with families, again, colleagues, etc. This one is amazing. This is our main resource. And this is the, um, a resource guide for inclusive post-secondary education for students with intellectual disability. And I think we'll be able to put a direct link to this in the chat as well. But if you just look at the index here, you'll get a sense of why we feel this is such a great resource to share. It talks about what is inclusive post-secondary education. Why go to college? Who can go to college? How do colleges and universities include students with intellectual disability. Understanding the difference between high school and college on and on. It's just an outstanding resource. And it's only nine pages. It's very, very, um, tightly designed and nicely designed to add a lot of photos and graphics. So please check that out and download it. But we also want to make sure you know that we have a resource that's geared just towards students. That's just a simple two-page flyer that could be handed out to students. That breaks it down at the most high level way that they might want to know. Same for teachers, families, and higher education leaders. And then if you scroll down a little further, you'll see this is another place to download the videos. But you can also download, uh, a one-minute video if you just want a real almost like a trailer of the one you just saw. And we also have Spanish captioned videos. And then finally, for now, um, a little bit further on, if you want to put a poster up in your office or in your, you know, the place where you might have IEP or transition meetings, you can put up this nice poster that has information about college. So just print that out. Um, we have all of our social media here. And you could cut, copy and paste a post or tweet. So, we've really tried to make it easy for everyone to join the campaign. Um, so there's so much more on the website. There's more links they're going to be putting in here. Um, we're also going to make a PDF available after the webinar within a couple days, I think, on the NTACT website that has all these links. 
But for now, I do want to invite our panelists to join and come back to us, um, because we have an amazing panel so they can go ahead and turn on their cameras and join us. That would be great. You can all unmute. Uh, really excited for the discussion today. Really excited to see everybody here. So, I'm going to introduce, uh, allow people to introduce themselves one by one. We'll put their bios in the chat if you want to have a quick look at a little more about their background. And then we're going to just dig into what I think will be an amazing and informative discussion. So, Brenda, I see you first on my screen. So, I'm going to start with you. You can please introduce unmute and introduce yourself. 
BRENDA BARRIO: Yeah. Thank you so much Dan. And um thanks everybody for being here today. My name is Brenda Barrio. I am the faculty lead of the UNT ELEVAR program, um, as an inclusive postsecondary program at the University of North Texas. Um, I am a Hispanic woman, um, about, uh, with dark hair and wearing a, um, brownish, um, shirt. Um, and, uh, my pronouns are she and her. 
DAN HABIB: Thank you, Brenda. And you reminded me that I forgot my visual description, which I like to try and do. So, I'm a white man, 58 years old, balding. I'm in my office with a sunflower painting behind me and a plant on the other side. So great to be with you. Uh, everyone. And I'm Caucasian as well. Um, Melinda, why don't you introduce yourself and say hi to everybody? 
MELINDA FRUENDT: Hello, everyone. I'm glad to be here. I'm Melinda Fruendt. I'm from Oklahoma, and I am the executive director of the Department of Rehabilitation Services, one of, uh, two of our divisions here, are, um, Vocational Rehabilitation and services for the blind and visually impaired. So, I'll be talking from the VR perspective this afternoon. I am a white female with very spiky, uh, blonde hair and, um, uh, just, uh, an Okie from heart, uh, here in Oklahoma. So, I'm really pleased to be here today. Thank you. 
DAN HABIB: Welcome Linda, we're really happy to have you here. Um, Sean, why don't you go ahead and introduce yourself? 
SEAN PHELAN: All right. Hello, everyone. My name is Sean Phelan. My pronouns are he him. I am a 27-year-old white male with brown hair, and I'm wearing a gray sweater. I currently am a special education teacher at Blue Valley North High School and Overland Park, Kansas. I teach and, uh, center-based life skills um program, where I teach students with extensive support needs. I have been doing that for the past five years. Um, I also went to the University of Kansas. So, in the video, you would have saw the KU, um, post-secondary education transition programs. Okay. KU TPE, I was one of the first peer mentors at that program. So, I was able to see the firsthand experience, the awesome things that KU TPE did, but then also just programs that are all across the country helping assist students with intellectual disabilities. So, thank you all for being here and willing to hear so many resources and strategies to support in our students and post-secondary education. 
DAN HABIB: Thank you so much, Sean. Great to have you again. Really appreciate it. And, Yuki, why don't you say hello and unmute and introduce yourself? 

YUKI NISHIZAWA: Hi. Good afternoon, everybody. I am joining here this webinar from Brookline, Massachusetts. Um, I was born and raised in Japan. I'm Asian woman, 45 years old, trying to look 25. Uh, and um, I'm wearing purple shirt and, um, so I, uh, I have been working with students with disabilities for about 20 years, um, at the Boston Public, uh, Public School for 11 years, and now in Brookline before that, I taught students with, um, significant disabilities, um, mainly with autism and also Boston area. Um, so my current role as a special education and, uh, educator, also the transition specialist, I am in charge of a classroom, um, who are over 18 years old, uh, between 18 and 22. Uh, we call this as post graduate program. Uh, but majority of my students do not have, um, high school diploma. And I have currently two students who are going to Mass Art, Mass College of Art, which also, um, when I was in Boston, we were able to collaborate with the Mass Art, uh, because we do we did see a lot of students who are talented in art. And as uh, Dan mentioned in the beginning that year was the first pilot student to go to Mass Art after Intelligent Lives video. So, I am really happy to be here and, um, looking forward to, um, hearing everybody's opinion. Thank you. 
DAN HABIB: Okay. Well, Yuki, I'm going to stay with you for a minute because you and Sean are kind of in the trenches, so to speak, these days, and high schools and working with a lot of students. So, uh, a lot of people might wonder when and how have you started to introduce the idea of college and college planning for students’ intellectual disability? What's your what age have they been typically in? What's your strategy or what's your hope for age to reach them? 
YUKI NISHIZAWA: Um thank you. Um, I think previous webinar, uh, somebody mentioned that it's never too early to mention this option to family, but also it's really case by case, you know, depends on the disability. Maybe some families are really trying to survive day by day. So, we need to also kind of know what. And then exactly when will be a good timing to introduce. But we kind of all agree that we It's never too early to mention this, so that some family can really have a hope to send their, you know, child to college. And really, um, also remind them at every stage, you know, going into kindergarten and going to elementary school and middle school, high school, when they start having transition plan, this should be remind like remind it to families, uh, at every step of the way. 
DAN HABIB: I love that. Thank you. Let me let me bounce to Sean now. So, Sean, what about your from your experience, how and when do you start to introduce this concept? 
SEAN PHELAN: Yeah. So, I would agree I think you can start it as early in elementary school. You know, sometimes elementary schools have a college day where you students might wear a college t-shirt. So, encouraging your students with disabilities to participate in that. Today is March Madness. So big day for college basketball. So that is a natural occurrence. You could talk about colleges with your students. You could even, you know, look at the resources  from Think College and see, okay, where are these colleges, if any of them have a basketball team that are in March Madness, right. So engage with your students with that. Um, and then I would also say as far as at the high school level, right when they're a freshman, when they come in at 14, 15 years old, it's really important to start talking to the student and the family members about college as a possibility. Um, because as we know, IEPs, the transition leads that process through that IEP. So really making sure that we're talking about that, you know, when they come in as a freshman and try and make that four-year plan to help success or help them grow over those four years to maybe go to college. 
DAN HABIB: Nice. Great. Lots of great ideas coming out already. Melinda, from the VR, Voc Rehab perspective. My son Sam, as many of you may know, has a disability. He's in community college now, but he started seeing and working with Voc Rehab when he was about 14 or 15 with pre-ETS, right, pre-employment transition services and in the college discussions were starting to happen. So, from your point of view, what role could VR counselors play when students are still in high school to encourage and maybe facilitate, um, you know, college as an option? 
MELINDA FRUENDT: Yeah, you're very much right. We generally start speaking to the students around ninth grade, 10th grade, um, process. And we, you know, we know that having the IEP obviously aligns the student with their independence. And, um, ideally, um, we would like to be introducing the students to IPSE programs. Um, um, well, in advance of ninth grade. Um, maybe you know how you can educate, um, teachers or counselors, um, a little earlier in the school process. So, but, uh, you know, we try to get our VR counselors to introduce those ideas to the staff that are working with the students before they get them of age. 
DAN HABIB: Um, and just a quick follow up on that. Can VR start talking or should they start talking about how VR can tangibly help students access college, like maybe supporting some of the college expenses, things like. 
MELINDA FRUENDT: Absolutely. Yeah. Yes, absolutely. Um, you know, again, from, um, the ninth grade on up, you know, and earlier actually working with pre-employment transition Services to, you know, explore some options, uh, perhaps, uh, work, um, um, work exploration, um, experiences and, um, you know, trial to work experience, that sort of thing is allowing the students an opportunity to be able to, um, you know, just explore what are some things you're interested in and dabble in a few things so that, um, you know, the pressure is not on the earlier you get to them  the better off they are. 
DAN HABIB: Excellent. Um, thank you. Melinda. Brenda, from the college perspective, we had the chance to meet some of your students in the filming process. Uh, how can you make this college a welcoming place? Or how can you start to connect with students, um, when they're still in high school? Before. Before they're ready for college? 
BRENDA BARRIO: Yeah. Um, that's a great question. So, we do so and many points in time. Um, everything from a transition fair all the way to, um, a webinars to conferences for families. We also have great collaborations, uh, with our LEA's. So our local  education agencies, um, and the state agencies that provide any educational supports, because we know that, as my colleagues were saying,  um, as early, um, to start, um, it's the best. Right? So, for them to be exposed that this is an opportunity and that they can, uh, definitely attend if that's something that they desire. Um, there are many different types of, of, uh, programs as well. And I know we're going to get into that later, but I think even just sharing with the families and the communities that this is a possibility, um, it's something that's, that's, uh, uh, ingrained, I think in most of our programs to make sure that, um, the information gets out there. 
DAN HABIB: Brenda, let me follow up with some questions. Just came in. We'll nip it in the bud, because it's a question that always comes up. And the question was, in general, the students need a diploma or GED to be admitted to, and IPSE, an inclusive post-secondary education program like UNT Elevar. 
BRENDA BARRIO: Yeah, absolutely. I would say check in with that, uh, program because every program has different admissions criteria. But for the most part, we understand that, uh, an IEP, um, may not have the, um, those strings attached. Right? So many of our students, most of our students with intellectual disability, um, do not have a traditional high school diploma. That doesn't mean that they cannot attend some of these, uh, programs. Most of us, um, take the students, whether they have a diploma of completion or, um, uh, a high school diploma. So, I would just say make sure you check in with the program, but that that's not necessarily the case. 
DAN HABIB: Right. And Danny put a full another answer in the chat. In addition to what you said, Brenda and I, I think the common understanding is you can definitely find a program to attend without a high school or regular high school diploma. There's the majority of them do not require that. Um. Yuki, let me come back to you now. Um, so, you know, this is all about attending college, so why should students attend college? You know, what's the what's the power of college for students like Naieer, who is the one I know, but other students that you've worked with, what? How is it transformational in some way? Does it change them in some way? In a positive way. What's your experience? 
YUKI NISHIZAWA: Yeah. Yep. Also, I think we had this question, uh, in the past about me. No. But again, um, it is like in a discussion, we were saying that having our students with intellectual disability into the real world. Uh, like, if they have an option to work. Is too harsh for them. They need this, like, cushion. Uh, not the gap here, but cushion here where they can practice their independence and in a different setting. Uh, the majority of our students stay in this high school setting until they age out. Uh, in Massachusetts at the age of 22 years old. So, it's definitely helpful for them to go to this big, humongous campus where they have to learn how to navigate themselves, how to advocate for themself, how to really make choices. Even small choices where when they go to cafeteria at the high school, it's already given kind of, you know, such a small amount of, um, choices. But they have to go to college campus in this cafeteria. They have to make all these choices and every step of the way. So definitely going to college access into those, uh, a, a setting will boost up their self-advocacy, self-determination. And also, the most importantly, the executive functioning, so-called soft skills. And in high school setting, I always, uh, try to collaborate with the paraprofessionals. And I always kind of encourage them to, uh, shift their mindset. In a high school, they are so used to supporting them and in really doing, uh, providing support by doing things for them. But the biggest strategy that I use in my class is do not do it for them. Um, you know, for instance, like where if a student is getting lost in the community, instead of showing them the way, ask them question, what can you use to identify where you are? Who can you actually find? Who can you ask question? So instead of doing it for them, guide them to problem solve on their own, you know we are just here not to give you answers, but give you kind of, okay, scaffold of prompting level so that we can boost up their, you know, um, independent skills. 
DAN HABIB: Uh, I don't if you could see you could see Yuki, there's a lot of, like, hearts floating up and thumbs up floating up. So good. You make a lot of great points. Um, Sean from your experience, like, what's the best case you could make to families, to students that college is worth exploring? There’s positive outcomes. 
SEAN PHELAN: Yeah, absolutely. So, when I was a peer at KU, um, you know, one thing that I say is I'm still friends with some of the people that I was in that program with. Right. So, you're going to make friends, you're going to interact with new people. Um, you're going to learn new academic skills that you get a university that you're not going to get at a high school. Uh, also, when you go to university, your networking, and employment opportunities can double, triple in size. So going to the University of Kansas, you can go to job fairs that are there that if you don't go to college, you might not have known about or had access to. And I think at the end of the day, college is fun. You know, I brought up March Madness earlier obviously KU's big in basketball. But like go to basketball games, be a part of an experience. You know, every student deserves that no matter if you have a disability or not. So being a part of the community and the college experience I think is just an awesome experience for all students. 
DAN HABIB: Yeah, agreed. And you know, as I said, my son's in community college, Samuel. And it's a place for them to go and be around people his own age. And I think for a lot of students that leave high school, it's really hard to find places where you can be around peers your age and create more social relationships, date whatever you might want to do. There aren't a lot of places like that out there. Um, Melinda, uh, I'm sure VR, Voc Rehab has to have tangible outcomes and measurable outcomes when it's spending taxpayer money, as they say, right? So how do you justify or how do you support the notion of people going to college? 
MELINDA FRUENDT: Well, I'd like to first say ditto to all the comments prior. You know, from um, we know that to for students to be successful, um, they have to be social. They have to, you know, know how to engage within community activities because that's going to help them become a much more successful employee and, uh, all around citizen. Right. And how do we, um, live independently within, um, you know, in the world, if you will, in our community, that sort of thing. So, independence is key. But we know for Voc Rehab, data is, um, is critical. Um, we absolutely want to help support these clients, um, to be successful in their college experience and independence. Um, for me, when I was looking at it to, uh, when I was approached  by, uh, Julie Lackey, which many, um, of you may or may not know, but Julie is a mother of an adult son who, um, has ID and I met her probably  six and a half years ago, and she approached coming to me. Um, in serving, um, students with IDD in Voc Rehab. And I know that a lot of other agencies across the nation have been a little slow to rise to that, mainly because we actually do not get credential attainment, um, on a measurable skill gain, on students with that are in IDD programs.  I mean, excuse me, in IPSE programs across the United States. So, for us, um, having them become employed, which the percentage nationally and we're beating that in Oklahoma of the students leaving the program that are employed when they leave, that is what makes a difference to me here in Oklahoma. And so having the data to prove that these students are being successful and they're getting that well-rounded experience is critical. 
DAN HABIB: And I yeah. And I know that Think College nationally is doing more and more research on employment outcomes. And we'll try and get a link in the chat. Thank you. Brenda, in addition to there's a couple questions that came in that I want to direct to you in a minute. But first I'll give you a chance to talk about anything people haven't mentioned about what you see in terms of outcomes for students in any way that you think justifies, you know, colleges as a strong option. 
BRENDA BARRIO: Absolutely. I mean, there's a whole field about why college is so important and how it helps many of us that perhaps do not have disabilities or may not have an intellectual disability. Right. Um, I think going back to what Melinda said, um, I think, uh, the latest, uh, research shows that over 85% of jobs are going to need some type of college experience, right? So as a foundation. So just to start off with, how do we open up pathways for our students to seek employment, especially competitive integrated employment? It's extremely important for them to have the foundational skills, uh, not just the academic skills but also job skills, um, soft skills, independent living skills and, um, you know, social skills to really be able to obtain those jobs. So, I think those are, those are extremely, um, important. And as we're thinking about from a holistic perspective, uh, these are human beings, right? We all have dreams and we all have goals. Um, not just, you know, going home and hanging out and being on the couch after, you know, high school. I think, uh, we really have to think about it from their perspective and ask them, what are their what are your goals? And, and let them dream as much as we did, um, before going to college. 
DAN HABIB: Yeah. And before I, I got another question. Brenda, you reminded me of something that Beth Meyers at Syracuse University said to me once, which was, you know, many young adults without disabilities get this soft landing into adulthood by going to college, right? Meals are often prepared for you. You might have access to laundry, know you've got a safe place to live. Why don't students with disabilities have that same soft landing into adulthood? Why do they have to tough it out, so to speak? Right. So. But I want to ask a question. Dixie asked a question. I thought, Brenda, you might be well positioned to answer. Um. Dixie said many students would need a support person to help them with some aspect of a class or course. Do colleges provide these support people to the students, or does a student with intellectual disability have to go through their local kind of disability, adult area agency, uh, to get a companion support, like a, like a direct support professional? Or are there more organic supports that you're trying to facilitate on campus? 
BRENDA BARRIO: Yeah, absolutely. That's a that's a wonderful question. And it all, as we always say, we all depends on the students. Right. And what their needs are, what we try to do and again, depending on, um, how um, inclusive the um program is, we're extremely inclusive here at the University of North Texas. Our students are fully independent. They go to their own classes. But that doesn't mean that they, um, they don't need supports. So, from the beginning, uh, usually a whole week before orientation, every single, including traditional students, they all have to come a whole week before to learn how to navigate campus. So we teach them how to navigate and get to classes, how to take the bus, um, from point A to point B, those types of things, if they need a, uh, peer or a buddy that that, uh, may, you know, start going with to them with class, uh, to class then, you know, that's something that we can arrange. Um, again, depending on, on what it is most of the time, um, I  would say the students, um, step up to the plate and they once, you know, they figure it out, they go on their own, and they often tell us, hey, I don't need any more help. Right. It is very different from high school where, you know, we assume that paraprofessionals need to be there 24/7. Um, because we may assume, oh, the student definitely needs it. And again, it really depends on the student. But I think there are there are different, um, levels of support that they may need, whether that is at home or in the dorms or, you know, in class. So, you really have to think about it, um, from the student perspective and then let  them, you know, let them, uh, rise and show them, you know, what they can or cannot, uh, you know, accomplish on their own. 
DAN HABIB: So, before I come to Yuki and Sean, with a question about how to best prepare students and for college and what kind of skill sets might be helpful before they go to college. Um, a couple things. Beth had asked a question about. What's the length of the program? And, uh, Danny put it in the chat. They range in length, but generally from 1 to 4 years. Many are about two years in length. And the college search, uh, length that you put in there has a filter based on program length. And then the other thing I want to say, Brenda, tying into what you said is, you know, these students, of course, fall under the Americans with Disabilities Act. So, if a student needs a reasonable accommodation plan, they have access to a reasonable accommodation plan, which, if you're not familiar with, it, is kind of like the equivalent of an IEP, but different because it's more about accommodations and less about modifications. And so, if their reasonable accommodation plan says they need a service dog or they need, you know, a quieter space to take tests or more time or preferential seating or potentially even a direct support professional, you know, those, they would have access to those things. So, it's not there's a lot of different pathways here. Um, so, Yuki, let me ask you, you know, somebody asked in the chat, what are some of the skill sets somebody needs in to be developed, I guess, during her high school years, you know, in order to be ready for college. So how do you what are your strategies for helping students with disabilities prepare for college and, and gain those skill sets? 
YUKI NISHIZAWA: So currently I have one student with intellectual disabilities who doesn't, uh, hold a diploma. Actually, she will not receive a diploma even when she, uh, goes to college. Is that. She is. So, I mean, Massachusetts, uh, this program called initiative called MAICEI Program, which is a Massachusetts Inclusive Concurrent Educational and Enrollment Initiative, is specifically designed for students who may not hold a diploma. So, the college itself has already kind of decided and provides support when you talk about accommodation, but they are able to modify assignments if necessary. So, at the meantime, in the meantime, um, we don't want our students to think, oh, I'm just going to college just because everybody else is going. So, we have a lot of discussion about what is a what are the expectation for you to, uh, in order for you to perform, uh, in an adequate level or accepted level, uh, participants, because we don't want what we don't want our students to think. It's not college. Everybody can go to college at this moment. They have to kind of go through interviews and, you know, uh, they have to showcase why it's so important for them to go. So, we have a lot of discussion about what is it that you want to learn by, uh, going to college and what is the purpose of going to college? So, we talk about, um, we have this goal setting and create their profile. Right? So that's one. Um. I'm sorry. Am I answering your question? 
DAN HABIB: I think that there's a strategy for helping students prepare for college. If you have something else to say, I can also get some input from Sean. 
YUKI NISHIZAWA: Yeah. Uh, and also, I'm sorry they navigate the college campus. So, we do visit, uh, if we know that, uh, potential students who might go to this college, we will visit the college campuses to get them, uh, kind of be familiar with, uh, um, with the campus as well. Um, and there are so many things I'm sorry. I'm going to go to Sean.
DAN HABIB: We have lots of different times to come to, some just to just come down to jot them down But those are great points. And I think the point when you're in a city like Boston, which I get lost in Boston all the time, it's a very confusing city that, you know, the idea of like travel, really trying to navigate is huge. And a lot of the students we've interviewed for our film work, that's one of their biggest fears, like, how am I going to get to campus? How am I going to get around campus? How am I going to find my class? That's we hear that a lot. And right before I come to you, Sean, let me just jump to a question or point from Lisa, who said the pie chart shows that 2% of students with ID experience, uh, going to college and 98% of not. I wondered if one of the factors is that parents or guardians shelter their children or keep Social Security Disability benefits, which is a really interesting point. I won't speak to the benefits as much right now, but I will say that there is this phrase called the dignity of risk that hopefully many of you have heard of in the disability world, the dignity of risk. It gives someone dignity by letting them take risks. Now to send any of your children off to college. And I've done that twice, is scary. Even if your child does not have a disability. But sending a child with a disability has a whole other set of realities. So, there is, I'm sure, an understandable fear from a lot of families. And I think that can only be ameliorated or reduced by visiting a campus, talking to people on campus, understanding what your students life is going to be like there. Um, and also having that student reach out to peers, you know, like Sean was when he was there. So, Sean, talk about how you help, uh, prepare students for college. And I think pre-ETS played a role in that, didn't it? 
SEAN PHELAN: Absolutely. Yeah. So, we have, Oh, I'm so sorry. My lights just went off in the conference room.
DAN HABIB: That's okay. Just keep talking.
SEAN PHELAN: Okay. Let me let me get this back on, uh, you know, school classrooms and everything. We all get it. We're all in high schools. Um, okay. So pre-ETS, So, uh, when they come in, we have our students access, pre-ETS. So, its that pre-employment transition services, so part of vocational rehabilitation. So, it's a way to help get our high school students access to vocational rehabilitation. So, what my students do who are enrolled in it, they have um, the pre-ETS, um, case manager, the who will come and we'll meet with them, you know, two times or once every month rather. And they can work on resumes, applying to jobs and help kind of support with that employment type skills and that also that helps them get into the vocational rehabilitation services after they graduate. Um, and then kind of going off of what, uh, Dan was saying too, about failing. And I always say it's okay to allow our students to fail. So we want to put up the high expectations with our students, have them get, um, support when needed, have them figure that out at the high school level so that they can really be successful at college. Um, and then I would also share to the biggest thing, one of my biggest passions is we need to be inclusive. We need a push for inclusive education. So, our students with extensive support needs need to be in general education classes. They need to be around their peers without, um, disabilities because at the end of the day, if we want them to go to college, who would be successful in a segregated environment? Then they go to college. That's not segregated and we expect them to be successful. So I think at the high school level and just then school in general, we need to make sure that we are given every opportunity we can to help support our students, um, and help their growth to, to then be successful in college. 
DAN HABIB: Great. And a lot of positive reactions to what you're saying there. So, thank you. Um, Melinda, Sean brought up pre-ETS, I think it's come up a couple of times. But in an ideal world, how would you see pre-ETS supporting this pathway? If you want to talk a little more about that? 
MELINDA FRUENDT: Well, you know, I think it's really important for, um, family engagement and to really understand what options and what path that is, you know, going to be best for your student. And I'm with all of the panelist, you know, um, try and try and try again. You know, these are your times. You're only young once and as Pre-employment. Who gets that opportunity right? Um, I certainly didn't have a lot of pre-employment opportunities growing up. Um, and, uh, you know, I mean, the earlier we can get to the student, the better. And uh, so you know, talking to your, your, your student as they, you know, come through um, elementary middle school, I mean, I'm, I'm a big proponent of that because. I mean, I believe everybody can do  whatever they want to. You know, you put enough work into it. Our counselors are there to help. We have a very strong transition unit that actually knows and understands the contracts that we have with the IPSE programs. Um, and our, you know, the, the transition counselors that we have which serve Pre-ETS as well. Um, and any other counselors that are on adult caseload. But, you know, it's their job to know and understand what's viable about these programs and what are some options for them, and to sit down with the individual and their family, if you will, to be able to plan, uh, the, the path for them. So, um, that's what, you know, we, we like to have that opportunity to do that. And, um, you know, uh, I can't tell you how many people, um, don't know about VR and, you know, very early. And if there's, you know, I mean, we're always trying to do more education all the way, you know, to more parent groups, you know, this, that or another. It's almost like the best kept secret, um, until you need it. You don't know about it. Um, we're trying to change that in our outreach services and trying to really do a concerted effort to get to school counselors, um, parent groups, that sort of thing, to be able to get the word out about voc rehab. 
DAN HABIB: So, no, I agree with that 100%. And I think part of the confusion is that it does. It seems to vary state by state in terms of who's eligible. There's some states that what our selection does. So that's I mean we had to kind of rethink. Yeah. 
MELINDA FRUENDT: Yeah, there's a beauty and beast to it, you know, because it's not black and white. There's a lot of gray area for states to be very flexible. And, uh, so, you know, I mean, we're always constantly learning and continuously improving. I don't think that. I mean, in no means have we started and stopped and we're good. Do you know what I'm saying? So, we're constantly growing and trying to work with the IPSE programs in the, the universities and, uh, with the parents, you know, what are your needs? You know, um, school counselors, um, school personnel, whoever's helping these students. Yeah. You know, tell us what you need. It's very individualized, not only for the student, um, mainly for the student, but, you know, it's for the areas because we have a lot of rural areas in Oklahoma. And, um, you know, that plays into a different perspective than you would in a more suburban or city. 
DAN HABIB: Yeah. No, I appreciate that. So, Brenda, let me jump to you. And then Sean after that, I just want you to answer a question that came in about whether Pre-ETS is delivered in the school itself. But let me come to Brenda first. And actually with the equity issue. You know, one of the things we don't want to, um, forget to talk about is that that we, I think all of us would like to see there be a lot of equity for access for college, and but it's not a passive process, right. It needs to be a very proactive process. So how do you help create equity for diverse students to attend UNT. 
BRENDA BARRIO: Absolutely. Um, and that that comes with a lot of intentionality. Right. So, most of my work and the work of my colleagues has been on culturally responsive practices, both at the K-12 level but also in higher education. So, you have to be very intentional, not only with your recruitment, uh, but also your retention practices. So how can we make, um, our program in our campus most welcoming for all students, but especially for those who are coming from underrepresented, um, or marginalized communities. Right. So, everything from, um, information, whether that's in a different language, I see that uh, Think Higher Think College has, uh, has a lot of, uh, information also in Spanish, which is also very accessible. But not only that, but being in the community, a lot of it is boots on the ground. How can we share, um, this information with not just educators, but also the families and the students directly? Um, by building relationships, right. This is not going to be just a one-time thing where we show up. Hey. We're here. Um, this takes a while. So, we work a lot with, um, parent organizations, for example, across the state. Um, I go in and have, uh, you know, those workshops with, uh, families and students, um, so they can better understand, and they can ask those questions. But at the end of the day, um, a lot of it has to be removing the barriers that come with higher education, whether that is cost, whether that is building a welcoming, um, you know, space or of belonging. Um, and then also the intentionality of how do you recruit these, um, student populations. 
DAN HABIB: Yeah. And I think a lot of questions come in usually about cost. So, let's talk about that in a minute. But Yuki, you want to add on to your own strategies around equity and access and how you've made that a priority in your work? 
YUKI NISHIZAWA: I really pick it up back on what, Brenda said. Really family engagement and really having that trust, the building, the trust. And when you bring out this conversation about option of going to college, we also need to understand the background of each family. Where are you going to be the first generation? And if the student with an intellectual disability is going to be the first generation, the family will jump on to the idea. However, we need to also make sure that they understand, especially this is not, uh, um, the credited, you know, your student or your child, it might be just auditing instead of taking the class for credit and which then, uh, and end up, you know, your child will not have any degrees, college degrees yet. You know, you can maybe put that in the resume, of "audit" it, you audited your college, uh, courses. And that's one thing. And another thing is that again, like approaching the. So therefore, each background means that, uh, your approach to the family might also, uh, different. Right. Like I'm talking to Asian Family versus, you know, this family who just came to this country and you know, how to present this opportunity to family and talking through, um, because, uh, Sean, maybe you mentioned earlier that a lot of college, uh, um, activities might happen outside of a school hours. So, in order for them to participate in actually, one of my students just participated in this disabled student union, which was happening at nighttime. How can I then communicate with the family and make sure the family can bring her to college? Do they have a car? Can they, you know, safely get there? So that's connect them with the local Massachusetts Transportation authority. They have the right service, which is door to door for transportation. So, let's make sure that that's in place so that. You know, uh, we can support and communicate with the school district. What about the funding? Do you have a little extra funding to support this student so that they can, you know, um, access to those event as well? And when I was working in a, you know, big district like Boston, also make sure to collaborate with the district, right? Um, how do you how do you navigate the bureaucracy or politics in the district? Right. That's kind of the bigger problem that I used to face. Uh, so it was a I could see the difference between Boston Public School, again, having 4000 students with this transition age. Um, students, they are Massachusetts is now, uh, asking school to provide a 1 to 1, uh, support for student. But a big district were not able to provide that support. So now and I'm working at this smaller district and the funding needs there now we are able to provide 1 to 1 support, but doesn't mean that the student didn't really. You know, my heart goes to those students who could not attend these post-secondary education because the district could not provide a support. So how can we be, uh, flexible around that area? Right. If SSI, if the student is receiving SSI, can they hire, uh, a private 1 to 1 support so that the student can access so that we can really, uh, try to think outside the box to really, um, prevent any of those situation would not happen to the student. Uh, and they can, you know, still have access to post-secondary education. 
DAN HABIB: Yeah. Thank you, Yuki. Tons of great ideas there. Let me, um, we actually believe we were sort of running towards the end of the hour, but I want to a couple quick things, and then I think what we'll do is I'm going to show a few couple wrap up slides, but if we can, we're going to stay on a little bit beyond the hour to answer a few last questions if panelists can. Um, we also really respect Stacy's time as a ASL interpreter and the energy that goes into that, I'm giving you, uh, a breather. There's a lot. So, thank you. Stacy. Um, so, Sean, let me just say a quick question. Somebody wondered if the Pre-ETS services you delivered were happening or help facilitate were happening during the school day, in the school, in the community. What did that look like? Just briefly. 
SEAN PHELAN: Yeah, absolutely. So as a part of that process, I'll help assist, uh, parents getting the resources for the application. So, the parents are going to be the one we're going to fill that out. Myself and our transition specialist will connect with, uh, the case manager who's assigned to our school to kind of help with that process and the access for that as far as that Pre-ETS uh, case manager goes, is meeting with the students who have signed up for it. They'll come into our building, um, once every other month to meet with the student. Uh, pre-ETS also has out of school activities. So, for example, there's, like, a job skills training coming up in April. So that is during the school day. So my student won't just miss class that day and they will attend that. Um, so parents will bring their student there and then also in the state of Kansas, um, and I'm sure maybe in other states as well, but we have a work placement program, um, in the summer for students who are over the age of 16  who are enrolled in pre-ETS. So, I've had a student who has access uh, the Pre-ETS case manager has also been to IEP meetings with us. And I think that's also really important as well, when we look to have our student transition out of the high school area into 18-21 program into college, wherever that next step is really trying to help, uh, you know, connect both parties. So, I would encourage doing that as well. 
DAN HABIB: Awesome. So, what we're going to do is I'm going to show a couple quick slides of just, uh, checking in on some resources. Michael is going to show a couple of slides and then if it's okay, we're just going to ask a couple last questions and Stacy that we understand if you have to leave at the hour. I know sometimes there's a hard stop. We appreciate you. Um, so let me let me just quickly show, um, and remind people. And, uh, Danny can put these back in the chat that, as we said earlier, there are tremendous resources that we really want you to download and use. Um, you know, we've put the links in the chat today. There's a ton of links in the chat that we are going to put together in a PDF and make available on the NTACT website with this paired with this webinar listing. So, I think there'll be some follow up communications around that. There'll be a survey that goes out, which Michael is going to talk about in a minute, but please download and share our resources. Um, you can use your QR code or we're going to put a link in the chat to this PDF. I believe we can do that. Um, which is a great like one page take action guide about all the things you could do to support inclusive post-secondary education awareness for your students around the country. Whatever your sphere of influence is, we want you to use this material, um, that we mentioned earlier. And then if you have a minute, type in the chat, what are you going to do? What what out of today's webinar really stuck with you as an action you can take, a resource you could share. Something you want to do a little bit differently in your work or your life? You know, reaching out to a local college to set up a meeting, to just meet with the admissions people there for the IPSE program there. So, we'd love to hear what you're going to do coming out of this. Um, and then, Michael, if you want to, um, I'll stop sharing. And if you want to share your final slides and then we'll just try and take a few more quick questions. Hopefully Michael's lingering in the background somewhere. There he goes. 
MICHAEL: There you go. Sorry. Oh, yeah. Um, so, as Dan had mentioned, uh, you will be receiving, uh, tomorrow, but I believe Stephanie's going to put it in chat right now. Um, the evaluation for today's webinar, um, we really do, um, look for you to complete that, um, so we can either do it right now or, um, do it tomorrow when you receive that. Also, we have a couple questions coming in. We are recording today's webinar and that will be posted along with the PowerPoints that Dan shared and resource information on our website, which is transitionTA.org So we do want to thank you. I'm going to turn this back over because I know there's a few more questions. Um, and again want to thank Stacy, our interpreter. A lot of positives for her being with us today and with that that I'm going to turn this back over to you. 
DAN HABIB: Sure. Thank you. Um, great. Well, we'll come back to the panel now, and I just I put it in the chat. I said, please, please, please fill out the survey. All our future funding is really tied to the data that we collect on events like this. So, we really would appreciate either doing today or when you get the follow up email. Thank you. Um, let's talk for a minute about funding college. So, Brenda, I'm going to start with you. And then maybe Melinda, you can talk about the VR role. Brenda, I'm sure you've seen a lot of different creative solutions to people paying for college. College is expensive for everyone, including, uh, a program like Elevar, I'm sure. So, what are some tips and tricks that you've seen? And we did put a link in the chat also about tips and tricks. 
BRENDA BARRIO: Yeah, absolutely. I'm gonna let Melinda talk about the VR, um, you know, funds, but that is a gigantic, um, help for our students. Uh, currently, all of our students have some type of VR funding depending again, on, on, uh, their income, etc. Right. So, I'll let her do that. Um, we also have scholarships, um, that are specific to Elevar thanks to amazing donors, thanks to, um, um, you know, industry, um, partners. Um, uh, we have many different, uh, resources. But I think one of the things that we should think about, and this is when we talk about, you know, um, thinking about college early on, there are, um, able accounts, um, that are savings accounts for individuals with disabilities. And so just the way that I am saving for college as much as I can for my son, um, who does not have an intellectual disability, but I think will be very helpful, um, in, in planning, I think, you know, that's something that there are many different options for them to, um, actually use. Um, there are others that are scholarships that are more local, like, uh, Lions Club, Kiwanis, you name it. Right. Um, and then there's bigger organizations like Ruby's Rainbow today is, um, National Down Syndrome Day. And so, uh, Ruby's Rainbow is um, I think as of yesterday, they had over $400,000, um, raised, uh, for scholarships for students with down syndrome to go to college. 
DAN HABIB: All excellent points. I don't think- You gave a ton of information, uh, Brenda, before I go to Melinda, I don't think you mentioned Pell grants unless I missed that. 
BRENDA BARRIO: I'm so sorry.  Yes. You're correct. So, yes. Um, uh, our students are eligible. If they're eligible for, uh, Pell grants, they also receive Pell Grants. They cannot receive, um, because of the type of the non-degree seeking, uh, part of most of these programs, they cannot receive um, um, some, some loans, but absolutely, Pell Grants is a larger one. So anytime that there's that conversation of increasing Pell Grant funding, we're all for it. 
DAN HABIB: And I hosted another webinar earlier this week with parent training information centers. And somebody asked the question, do you need to register for the draft to get a Pell Grant? And it kind of threw me for a loop, but the answer is yes. You do need to register for the draft or to receive Pell Grants. I learned that something this week. Um, Melinda, do you want to talk about the Voc Rehab aspect of helping funding for college? 
MELINDA FRUENDT: Yes, we actually support, uh, you know, tuition, books and fees each semester. But also, um, this was easy for us to be able to do is because it's all wrapped around employment, we are providing, um, up to, uh, internships for up to 15 hours per week for ten weeks each semester at minimum wage for, uh, each student to have an internship. So, these internships begin, uh, the spring semester of the freshman year. And they continue until the students graduate. That includes both on and off campus jobs. The students are learning how to be good employees, as well as figuring out what they like to do and what they want to do in a job. The internship tracks, um, with their IPE, um, so that they are ideally working in the field, that they have their goal set, um, once they graduate. So that's, uh, as long as we can prove, you know, again, it's about success and the data, um, and this money that we're, uh, putting in to be able to, uh, support the student in their success, um, is able to, um, obviously contribute to their employment goal, and that's what it's all about. 
DAN HABIB: So that's great. Very helpful and has been very helpful in our family to have Samuel’s community college tuition and books supported through VR. And he just recently got a Pell Grant. And so, VR was very happy to reallocate the money somewhere else when he had the Pell Grant. Right. Let me if I could. I'm sorry, Melinda I just want to get a couple more things in here. 
MELINDA FRUENDT: You're good. 
DAN HABIB: So, Sean and Yuki, one thing that we haven't talked a lot about is just overall rethinking of some of the transition planning that could be done at high school. Even if it's not directly related to college. It might lead to thinking about that. I'm thinking about things like student led IEPs, person centered planning. So, Sean, let me just start with you. And then Yuki, um, are there some strategies like that that you've implemented successfully? 
SEAN PHELAN: Yeah, absolutely. So, at the start of every IEP meeting, I have my student lead a transition PowerPoint. So it talks about an overview of who they are, talks about their strengths their support needs talks about their dreams. So, when we talk about dreams we can put it at the students has a dream to go to college. They will put that in there. I think it's the best way that we can start the meeting to, so that everyone is on page, knowing how we can best support this student in their future. 
DAN HABIB: Love it. Um, Yuki, what about you or the things you've done in transition planning that you've seen to be successful? 
YUKI NISHIZAWA: Yes. Um, definitely. So, I usually have pre meeting or even like along the way before meeting. We do communicate throughout the year. So, we kind of know that the what the vision is. And I do that to create a PowerPoint as well. And really having that the vision on the left side and the right side is an action plan, the which action plan. We will then pick the priorities and then which will become then the IEP goals and objectives. So as you know that we can't really achieve all the objectives right. And what's in a transition planning form. Because transition plan really talks about five years or ten years from now. So again, it's also important to kind of update every year and prioritize which action plan can be feasible and then can be focused this year, this IEP goals. So, it's been really successful. And again, the transition plan has to align with the IEP goals and objectives. So, it's really become uh very um uh coherent when it comes to really the whole plan. So, we want to kind of keep track of are we um, is the student kind of like on the right path right now? Or if it's not on the right path, then transition planning can be revised. Um, so, you know, we can always talk about that. And when we revise the transition plan and then we also have to be, you know, again, like it's really case by case. But you know, it has been really successful to have that, um, really rigorous transition plan and put that just put that in there, you know, whatever the vision can be if you want to be a singer, okay. But then instead of going to college, there's no ready school for college, then what are the other options? Right. Where, uh, where is the singing class or adult learning centers in the community so that we can really branch out? 
DAN HABIB: Yeah, it's a lot of flexibility, innovation, I love it. Life is not stagnant, right? So, keep moving. Let me come to Brenda. Um, and we are going to end this at ten minutes after the hour. But I just got a couple last questions. And Brenda, we, we talked about just a little bit on the peer support model. And I think that's really important to help people understand the real solid peer supports that are happening in a lot of these programs, like Elevar, do you want to talk about that structure? 
BRENDA BARRIO: Yeah, absolutely. And know again that every program has a totally different um, uh, model for they are some are peer mentor, some are paid, um, peer support. Um, folks, uh, at the undergraduate or graduate level, uh, we use a little bit more of a, um, a naturalistic perspective for our, uh, peer model. So, we have what we call peer allies. Uh, what all we do is, uh, matchmaking process depending on their, uh, likes or career of choice. Um, and then they decide what to do with their relationship from there. Many of them are study buddies. Some of them have classes together. Um, others just want to hang out and they want to socialize, which is most of the case. Many of them like to go to the dining hall, um, together. So, it really depends on the model of the university. But those peers, as you know, just like many of us, have friends, you not only learn from them, but, um, our peers also. So their peers also learn, um, from our students with intellectual disability a lot. And I think that's where the inclusivity, not just within the college experience, but in the future. They're going to be employers. They're going to be, uh, you know, coworkers, and they're going to be neighbors. That inclusivity goes beyond, um, the college experience. So, any of our programs, I mean, you saw that 100% of us, um, use some type of peer model. Um, it's extremely important. It will just be depends. Uh, it depends on the program, on how that support looks like. 
DAN HABIB: Yeah. Let me. There's so great and there's so many more things we could talk about, but we are coming up at ten after. I want to ask Melinda one more question that I probably the last question, which is unfortunately, I think so many of us and so many systems work in silos. Right? There's like the educational system, there's the VR system, there's the, the agency that might support adult disability, there's a college. Do you have examples or strategies or hopes for how all these systems can better work together, or any models for that happening successfully? 
MELINDA FRUENDT: Well, you know, one of the things we're trying to I mean, the, uh, I personally made a decision to support was our director of the IPSE alliance. And through that process, our director, Julie Lackey, is actually bringing all those groups together. And she and I, I mean, I am always happy to go with her, um, to meet with, um, you know, any organization to try to talk about our experience and how we throw in from our VR perspective and why we're supporting these students and why it's critical. Um, and so I think it's a it's very much a partnership approach in Oklahoma and, uh, you know, to try to develop those relationships. Right. You know, we actually are, um, you know, as a little side note, we're working with career technology to be able to offer a credential and their, um, space as well as we're working with the Department of Human Services, which actually has developmental disabilities under them. Um, my agency does not. And we're working with them on using waiver dollars to be able to support these students in the IPSE programs. So I think it's all it comes back to relationships and getting to the right people and, uh, just navigate your way through it, you know? 
DAN HABIB: Well thank you. Listen, uh, on behalf of Think College, I want to thank, first of all and NTACT:C for a great partnership on this webinar. And I think on behalf of both of us, we want to thank these amazing four panelists. My mind is kind of blown by how much we covered today. And I know this will be recorded. This will be distributed and posted as a recording on the NTACT site. You'll be getting a follow up email, right Michael? Everyone on your email with the link to where it's going to be on the website hopefully, or at least they'll know that to go to the website to find it and a survey link if you didn't get a chance to fill it out. So, thank you panel for your amazing time, generosity, wisdom. You were amazing today. And I'll let Michael say a couple final words. 
MICHAEL: Well, and just thank you, Dan and the rest of the panel. And again, just as a reminder, um, go to our website, transitionta.org in a couple days. The PowerPoints as well as the resources will be listed, and the recording should be there in about a week. So, thank you. 
DAN HABIB: All right. Thanks everybody. Thanks for attending today, everyone. Appreciate it. Thanks, panel.
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