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An NTACT:C Webinar – February 6, 2025
MICHAEL STOEHR: So, welcome everyone to today's webinar, Voices of Experience, Family Stories, and Essential Resources for Transitioning Students with Disabilities and we're really thrilled to be sponsoring today's webinar. It is a joint presentation between the National Technical Assistance Center on Transition: The Collaborative, and the RAISE Center.
So today, we'll get started with some brief introductions and why this presentation is so vital and important to folks. And then you'll see next in the bolded items are the topics or the discussions that will happen throughout today's presentation.
We'll wrap up the presentation today with a bunch of resources from our Parent Training and Information Centers. That you can look at. But the bulk of the day really is firsthand experience from our parent training information center representatives.
So, to get started, co-hosting for today, Josie, if you want to, I know you, we heard you, Josie, but who are you, Josie?
JOSIE BADGER: I'm the secret the secret voice behind the mask here. So, hi guys I’m Dr. Josie Badger, and I have been working on transition since I was in transition. Alongside with Michael. And I'm excited to be here. I am the director of the RAISE Center, which is the National RSA Parent Center based out of SPAN parent advocacy network in New Jersey, and we work on transition related work with the parents there's and we'll talk more about that soon. So, turning it back to you, Michael. 
MICHAEL STOEHR: Great. Thanks so much, Josie. So, I'm Michael Stoehr and I work again for the National Technical Assistance Center on Transition, the Collaborative. And I actually work out of the University of North Carolina in Charlotte.
So, we're just going to go through our excellent panel of experts and we'll start at the top, Amy, with you.
AIMEE COMBS: Hello, everybody. My name is Aimee Combs and I'm the executive director at ECAC or the Exceptional Children's Assistance Center, which serves as North Carolina's parent training and information center and my connection to the world of transition is both lived and my professional experience here at ECAC, but I am the parent of a young man, Joey, who is 27 years old and on the autism spectrum and have made many transitions from early intervention to adulthood. And so I'm happy to be a part of this conversation.
MICHAEL STOEHR: Great. Welcome, Amy, Rebecca. Oh, you're muted, Rebecca. We're all good. 
REBECCA DAVIS: Well, of course I am. Hello. Hi. Here I am. I'm Rebecca Davis. I am the Director of Transition Projects at the Federation for Children with Special Needs. We're the parent training and information center for the state of Massachusetts.
I'm also the mother of two young ladies, but my youngest daughter is an 18-year-old force of nature who happens to have multiple disabilities. And so she put me on this path and I'm so happy to be here to talk to you today.
MICHAEL STOEHR: And we're so glad you're here, Rebecca. Sue. 
SUE FAGER: Hello, everyone. Sue Fager with PACER Center, Minnesota's Parent Training and Information Center.
The family perspective I bring to this awesome event is that of a sibling. And so in addition to that, I've been doing this work for 40 years. Dating myself, I know, but… And… 
MICHAEL STOEHR: We're around the same age there, Sue, so welcome and sharing your expertise today. Thank you. Leia. 
LEIA HOLLEY: Hi, I'm Leia Holley, and I am a program director for Families Together. We are the parent training and information center serving Kansas families.
And I'm honored to be a part of this panel and share some of the stories and resources and supports that we have utilized for our son Sean, who has some significant autism and complex needs related to seizures and mental health.
MICHAEL STOEHR: Thank you for being here, Leia. Christa. 
CHRISTA KNAAK: And my name is Christa Knaak. I am the Family Advocacy and Education Coordinator for Starbridge, which is the parent training information center for New York state with all of New York State, with the exception of Long Island and New York City.
I'm happy to be here today and it's my 21-year-old son who just started accessing adult services, which is the reason I'm here.
Quite honestly, I thought I was, I don't want to say expert in all this, as Michael had said we are, but I thought I knew what I was doing until my own kid went through this. And it was just, it felt like a whole different world. So happy to be here and happy to share.
MICHAEL STOEHR: Great. Thanks so much, Christa. And I think that's the thing. Transition is so complex. So thrilled to have all of you here. And Carrie?
CARRIE RAGSDALE: Yes, hi. I'm Carrie Ragsdale, the Transition Program Coordinator for MPACT - Missouri Parents Act here in Missouri. And I also have a personal and professional story I’ve been doing work with impact for combined probably 18 plus years I adopted three children with one traumatic brain injury, seizures. Several disabilities. Then I have a child with fetal alcohol syndrome, with congestive heart failure. And mental and physical health with all three of my kids. So I lived it. I've worked it. I breathe it. It's my life.
And we all have that, our personal story. I always like to tell parents we're all wearing the same shoe they're just a different color.
MICHAEL STOEHR: Excellent. Well, welcome, Carrie. And last, but certainly not least, Michele?
MICHELE WILLERS: Thank you, Michael. Good morning or good afternoon from different time zones. My name is Michele Willers. I am the Executive Director of PEAK Parent Center, Parent Education Assistance for Kids, because I know we're a world of acronyms.
And we are the Parent Training and Information Center for the state of Colorado. I'm also the co-director for our technical assistance center that supports parent centers in our Western region.
And I came to this parent center amazing work in 2020, in the midst of COVID, aligning my personal and professional career. So, my whole journey, I was the former COO of Big Brothers Big Sisters.
And worked with them for 22 years. So, youth development has always been my passion. What brought me to this work is my young man now I can't say child anymore. He's 22. His name is Beck and he is deafblind with intellectual developmental disabilities. And at age 22 we really went through an array of transition supports throughout his whole educational journey because we say it should start at zero, right? Which we'll talk about. And so, we're in the walk. We're continuing in the walk. And hopefully some of the resources that we all can share with you today will be helpful as you navigate your journey. So, it's an honor and thank you all for being here.
MICHAEL STOEHR: Great. And again, thank you all for joining us. And Josie, I'm going to turn this over a little bit about RAISE.
JOSIE BADGER: Super. Thank you so much. And thanks to all of our panelists again for being here. So I'm not going to read this word for word, but RAISE really works with parents centers across the country to ensure that they have the capacity and ability and tools necessary to work with youth with disabilities and their families during the transition process.
For some states, this starts around 14. We go up to 26. But honestly, we all know here that this should be starting at birth because life is full of transitions and the sooner we can start addressing the changes the more likely we are to be ready when that youth and young adult becomes an adult.
And so we provide various resources and tools. And go ahead. 
MICHAEL STOEHR: Sure.
JOSIE BADGER: Michael? Here are a few, and some of these are from directly what RAISE developed in summer from our partners, but you will see overview of VR, which is a really nice tool that is available in plain language. Easy to read.
We have envisioning authentic transition to adulthood. Another great tool. And we went beyond that holistic perspective to what is that individually directed use and then transition tips for families but I think that something that this whole group believe in so very strongly in is youth voice and young adult advocacy. And so if you go to the RAISE Center site, you will find a lot of materials and we are always happy to share more about that. Go ahead, Michael. 
MICHAEL STOEHR: Right. So just a little bit about NCACT: C. So, we are a jointly funded technical assistance center funded through the Office of Special Education Programs and Rehabilitation Services Administration.
And when you think about secondary transition and students with disabilities transitioning, these really are those two big agency groups that really help to support kids towards that goal of competitive integrated employment.
If you have not visited our website, and I know we've been plugging it all along to get the PowerPoint for the day, please check out transitionta.org. We have a lot of trainings like today. This will be recorded and captioned and posted for you after today, but we also have lots of other resources. I do also want to mention we put out a weekly news email blast.
And it's really everything around secondary transition from around the country. We do include information from PTIs, the RAISE Center, as well as other organizations and agencies and states around the country. And just to highlight a couple of things on our website and resources.
One of our topic pages is regarding family engagement. We also have a page on pre-employment transition services and what we call the pre-ETS compendium. And basically, it's a really nice way of looking at vocational rehabilitation and what pre-employment transition services, transition services, and employment services are related to vocational rehabilitation. And it's an easy-to-understand terms because all of this stuff, as some of the fine folks that are presenting today have already alluded to, there's a lot to this and it's kind of complicated. So that is helpful. The other page that we have is on youth engagement.
So, while we are talking about families who we're only working with are the students and youth. So, we do have information on that. So, Josie, back to you.
JOSIE BADGER: Thank you, Michael. So, a little bit about both the parenting information centers but also the RSA parent centers. So, you will see both on this slide and the next slide that we have some very similar regions. And actually, within the RSA parent centers these regions are actually split in half. And so, there are eight Regional RSA parent centers, but we all love each other and work together.
But what these centers do in each region is to provide the more direct resources to each parent there to be able to work with those youth and families. And as you know, if you've been involved with parent centers is that parents’ centers were established in IDEA legislation and are there to support families and youth who have disabilities. And so that can be primarily education, but we often also address other topics such as healthcare, transportation, peer relationships and so if you or somebody you work with would benefit from these supports you can use that dinosaur QR code right there. Or look at parent centers on Google and you should be able to find the one most relevant to where you live.
And here are the eight RSA parent centers. And once again, you can use this dinosaur code to find more about each of these regions. As I mentioned, there are Two, in each of the big areas. So, we have region a1 In the New England states, Region A2 Pennsylvania, New York, all of those beautiful states which I reside in. But you can see that there are multiple, multiple centers and each of them have a little bit different work that we are then able to share through the RSA listservs, newsletters and through our website. So, we're thrilled to be able to pull those resources and share them across the country because Although state programs may differ in their providing’s, their names, a lot of the programs look very similar.
So, what is family engagement? As you can see, there are so many elements to what this really means from creating and innovating is done together. So, we're not saying we're making something for a family. But we're doing that together with them. Families have the support they need to engage. And so it's nice if we say that we believe in family engagement. But if we do not give them the support to be able to be engaged, then we're not doing family engagement.
We are talking about the assumptions are challenged. A lot of times we see systems professionals, organizations who feel once again that people with the degrees and the job titles are the experts, but true family engagement is about flipping that narrative to recognizing that I will say both youth and families are experts in their lives and in their experiences. We look at decision making and share. Once again, it is not one-sided. We have to work together to come to those recognizing that these are not prescriptive plans, but things that affect individuals and families.
Engagement is consistent and continuous. So, it cannot be a one-time meeting. There has to be ongoing interactions to make sure that this engagement is true and genuine and not just a mark off a check sheet.
Moving on to communications, true life versus one way. Once again, back and forth dialogue, questions, communications; not here's my list of questions to ask your family. But having those conversations to make change. It is a place where everyone feels welcome and included. And so we don't have all of the professionals with their little badges at the head of the table.
We want to make sure that youth and families are there being able to talk freely about what they're seeing and being respected as those experts that they are. They need to feel that their voices are heard, respected, and validated, and not just believe it, but know they are, and have it seen in the work that comes from those engagement meetings.
And finally, recruiting and innovating is done together. So, making new models, ideas, plans is done as a team and not in that one dimensional sense.
MICHAEL STOEHR: Thanks, Josie. And I think just to also add that in putting this together, today's webinar. Really saw the value and importance because the audience today, we do have family members. So, thank you for taking the time to join us.
But we also know there's a large number of professionals, both in education, vocational rehabilitation as other stakeholders. And I think really understanding and valuing the family voice, family input, and then that support for their young person that they are supporting and engaging with, it's really the impetus behind having this webinar. And it's also the complexity of secondary transition.
It is extremely involved and there were so many components and it runs that gamut of age. Starting early, and depending on the state you are in, if the student has an IEP, Having that start, it aged 12, 14 or 16. And then, you know, up until that they graduates from high school, but then it doesn't just end, right? It continues on and those supports are needed.
So, with that, we are going to dive into our first discussion question. And the way the bulk of today's webinar is going to work, we're going to have discussion questions. We have targeted panelists that are going to respond and kind of answer this and give the reflections. Again, if you have any questions or comments, feel free to put those in the chat and we'll start with this first one.
So, in looking at transition, starting transition early and preparing for the various stages of transition. Why is beginning planning early, maintaining consistency, engaging with other families Important? And we'll ask Amy and Rebecca to talk about this. I'm going to stop sharing so y'all can see them and they can answer.
AIMEE COMBS: Thank you, Michael. Well, I think, you know, I'm preparing for this presentation when we're thinking about transition services, we're thinking about that transition to adulthood. And the fact is, yes, we are talking about that, but there's many transitions that occur across our lifespans before we even get to adulthood. 
And this is particularly important for parents that have a child with a disability because they are not only experiencing multiple transitions and different systems and sometimes different set of rules. They have a lot of information coming at them, often at a time when they're trying to process information, perhaps grieving a diagnosis. So, they've got a lot of some of its good information, some of it it's misinformation. They've got doctors saying one thing, family members saying another, do this, go there, don't do this, say yes to that, say no to that. And so they've got a lot coming at them.
But when you think about one of the core purposes of the Individuals with Disabilities Education Act to prepare these children for what's next, whether that be further education, employment, or independent living When you have an infant or a toddler, you're not really thinking about when the school bus stops coming.
You're kind of thinking like, I just want my child to be able to walk or talk or eat or speak. And so when we have folks asking like, what is your vision for the future or what do you have in mind? Sometimes that can be overwhelming because they're really kind of thinking of the here and now and kind of thinking that sounds like a tomorrow problem. But it's never too early to get those conversations going with the parents to kind of be thinking about, you know, what is your hope? I know for me back then it was, you know, I just wanted my child to eat something besides a Cheez-It.
I wasn't thinking about getting a driver's license or getting a diploma. But people were trying to engage me in those conversations. And at the time, I didn't really understand it, but I can see how having those conversations can kind of drive the supports that my son might need to get to that desired endpoint. And so I think For families that are in early intervention, that transition from early intervention to preschool, that's big just in itself because typically these families might be served under an individualized family services plan and everything's kind of cozy and it's really taking in the family as a whole.
And then they switch to IEP world when the child turns three. And it's really just focused on the student and they're not going to factor in some of those things concerns that the family may have. And then you kind of get comfortable in the preschool world and then just like, okay, now we're going to kindergarten.
What is that going to look like? And then from kindergarten, then you go to middle school. And that was a transition that really rocked our world. For my son, we had kind of smooth transitions before that. But certainly, the peer situation changed. He had a lot of students that really looked after him and took care of him in the elementary and then you got to middle school and then it kind of wasn't so cool to do so.
We hadn't factored in, you know, oh, here we are, we're coming to middle school and Joey's got to change out his clothes and he's got to be able to tie his shoes and he's still wearing Velcro shoes and then he's got to figure out how to do a locker and there's all these things that you have to take into consideration and then you finally get comfortable in that space, and then you're going to high school ,and then folks are saying, all right, what's the plan? And you're like, I don't even know yet. I'm still recovering from all I just went through. But I do think it's important for families to be thinking about what is the hope for the future? What is it for the next year? The course of this IEP, but also what do I want in the long run?
And absolutely having high expectations during all those transitions is essential. Because as parents, we always want what's best for our kids, but sometimes we can get in the way also in hindering some of those independent skills or some we're doing a lot for our kids that maybe we might need to stop along the way and say.
You know, can Joey do this for himself? Am I over supporting or over serving? Because really the end goal would be that he would be able to do these things themselves. And so there's just a lot of different things that folks have to factor and consider along the way. And getting information about those transitions before they happen so that they can prepare I think is critical. But I know I've spoken a lot, so I'm going to let my partners on this chime in.
MICHAEL STOEHR: Great information. Go ahead, Rebecca. 
REBECCA DAVIS: Okay, great. I think a lot of that was really well covered. I absolutely agree. I think if there are professionals on the call the whole idea about the idea of post-secondary transition or transition at all. If we take some of that overwhelming fear away and talk about it throughout the course of our lives because we all go through transition. Like Aimee had a great point that, you know, you go from different schools and that's a transition, and if we start talking about it that way so that when we do bring up post-secondary transition explaining to them that this is something you did. You left high school and you or whatever school and you did this with your life. And this is part of what we do.
It is complex. There are many layers, but it's a process, right? So that maybe the parents can come at it without so much fear because it is hard to learn when you're so anxious and fearful. I will say just, I always say in our lives that the days last forever, but the years fly by. So, I think it's a really good point that you might not be thinking about it, but it is a good idea to nudge parents or as a parent to think, wow, this isn't going to be like this forever. So, let's start thinking about what could be. And that's the key to high expectations and having some hope.
That what you hope for the future can happen. And it starts with you believing it. I will say quickly too, I have a daughter with a visual impairment. And one of the things I learned from a great teacher of the visually impaired was to avoid the fairy godmother syndrome, which is where if she needed something, it just appeared into her hand because it was just so much easier. Well, no, that might be easier at the moment, but that doesn't teach her where things come from and how things work and what the process is of anything. So, the earlier you can show them that they can make a decision and they can engage in their lives and that their decision, whether it's a shirt, it's a red shirt or a blue shirt, or you're feeding the dog, let's figure out how to do that, that that matters and that you'll listen.
You're also teaching your young person at an early age that their voice matters and people should listen to what they have to say. I think that's another really key point.
MICHAEL STOEHR: Great. Thank you. Thank you both. So we're going to move on to our next discussion topic.
And the next discussion topic, we're still talking about this idea of starting transition early and preparing for various stages of transition. But this particular question is a little bit different. And this is talking about those different type of activities that can happen in between transitional stages. So, when we talk about life transitions, we really are talking about you know from birth to, you know, usually kindergarten and then going into the grades and then elementary middle school and on up and then eventually into adult life. And what does that look like? And then those other options. So with that, I'm going to turn this back over to Amy and to Michelle.
And Amy, you're on. I don't know why we're not hearing you. Oh. Okay. I was like, I haven't touched anything. Now we are. Go ahead. That was so weird.
AIMEE COMBS: Oh, sorry. I just wanted to comment on the previous slide that ties into this slide too and thinking about moving up activities–that decision making is such an important It's a critical skill for students/individuals with disabilities being able to use their voice and indicate their wants and their needs and their preferences and things like that. And that is a skill that folks can start practicing early as far as choice making. And when we were preparing for this I shared a story that the Tennessee Parent Center had shared about Ned had shared for his young children. His wife would hold up two of the same diaper and then just say, which one do you want?
It's something as simple as letting them know that they can make a choice. That they do have a voice. And so there's lots of different ways that people can start thinking about some of those simple things and incorporating them at an early age, as far as move up activities. I think it is because there are so many transitions that families experience as they're navigating the different systems and grades and you got new players, you got new teachers, you got new related service providers coming into their lives is coming into their lives really kind of being proactive and finding out who you need to know and letting them know what they need to know. And so, there's a gazillion different student profiles out there where you can share information about your child with the new people that are going to be in their lives. And it's a good way to kind of say, hey here's what you need to know. Here's what we're working on. Here's what's working. Here's where we struggle. Those kinds of things, because I think that being able to share that information is not only, it's not even just relevant for say the IEP team or those that are going to be daily working with the student but I've shared information with cafeteria folks, with the bus driver. 
When my son started middle school, it was like, hey, I know you're going to be spending a lot of time outside. If there's a bee out there, it is not going to go well. He's absolutely terrified. Here's what you could expect. But sometimes just kind of thinking about who are the people that might need to know something about my kiddo. And then again, finding out what other resources are out there.
The school obviously is a huge part of our children today, but what other things are happening? What are the typical peers doing? What can we be a part of? Where can we expose our kids to other communities, other settings, things of that nature? But I know Michelle has some brilliant input, so I'm going to shut up and move out of the way.
MICHELE WILLERS: Oh, thank you, Amy. So, you know, when I thought about this question and I thought about also in the earlier slide around starting transition early, and I thought about my son who was born at 23 weeks gestation at 15 ounces and why the doctors started to ask my husband and I if we wanted to hold him while he passed. He was an identical twin and his brother sadly passed.
I said, he's been making decisions his whole life because he basically said to the doctors I'm not going anywhere. And he's, again, 22 years old now. So that came from birth, right? That innate ability that, That sense of belonging, and that purpose. And I think when I think about our journey in moving up. I think about having a son who's deafblind with intellectual developmental disabilities who is nonverbal who uses sign language to communicate and we signed him up for the chorus in middle school.
And I can't tell you how many people looked at us and it was, he's in the chorus. He doesn't speak. I said, oh, yes, he does. And it opened up a whole trajectory to showing people what was possible. And I think as we think about our world and all throughout my journey of all of our educational system from age zero early intervention on. I think it was a matter of training and showing folks what was possible and how we can do this. Then we signed him up for dance and they're like, well, he's going to be on a big stage and he can't... He felt the movement of music and was with his gen ed peers participating and people saw it was possible.
What really stood out about this and moving up is when we got into the high school And there were so many activities, especially as we move towards graduation. And I remember sitting in the auditorium going to the graduation meeting for the entire senior class and looking at the program and as they went through every activity that went on throughout the year.
And I didn't see anything that was designed for any special education parent. So again, when the meeting was over, any questions, my hand immediately went up. And I said, how are we incorporating our students with disabilities in all these programming? And it was more like oh, we'll ask a special education teacher, and I thought if we're really using inclusion, a true sense of belonging we have to be all part of this. And I remember asking about the prom. My son wanted to go to the prom like every other student.
And it was, oh, special education teacher will reach out. They will go to the prom with their class because they wanted to feel in their mind that was inclusion. And in ours, it was not. And my son went to the prom with a beautiful date who happened to be is also a community intervener who is a couple years just older than him. And they rock the dance floor, didn't stop dancing all night. And everyone that was at the prom was just truly amazed. We had the corsage. She had the boutonniere. He had the boutonniere; she had the corsage on her hand. And it was just an amazing opportunity to show folks that we don't always have to say we're doing inclusion and have our young adults participate. And again, even at an early on stage.
How they are part and using their peer supports to engage in their community. I think it's, you know, we signed up for band or different things. So, I think it's really an opportunity for us to think about all the moving up opportunities, all the class opportunities, and to have our students, if you're professionals, you're parents have your child parent with supports and with whatever's needed, but being part of that sense of belonging is critical to their transition and post-secondary success.
MICHAEL STOEHR: Great. Thank you so much. And that actually leads us into our next discussion questions. And I don't know, Michelle, maybe you were like, you know, previewing that for us. So hang on, let me move us to our next one.
So, the next discussion, we're still talking about starting transition early. And I think the key here is This is not something that just happens in high school when you're preparing young folks to go on to adult life, right? It really starts early. And this next question is really looking at the importance of involving young folks in community experiences from a very young age. Really looking at getting them involved in your local communities. And that's going to look different depending on what state and what city or what area you're in. For this particular question, we have Leia Holley and Christa and Carrie are going to jump in. So, with that, Leia, why don't you kick us off and we'll move forward.
LEIA HOLLEY: Michael, I am so honored to have this question because it is near and dear to my heart. When my son was diagnosed. His significant behaviors and odd quirky things that he did and things that he did I was ashamed, embarrassed. People are judging me. I believe in my child. I believe he can do anything. But anywhere we went, people were making comments and judging. And so, we had to learn really quickly that we are not alone.
There are other families in the community that are experiencing the same thing. So, connecting with other families, making that network to be able to be in the community. For Sean at that early age we would have someone come with us so that his dad was a active duty. And so when he would take command or something we would bring somebody with us who Sean could be there as part of the family, but leave before he had a meltdown, before it got overwhelming. And his time in the community continued to expand. And so, as he got older in elementary and middle school, we learned that everybody talks about autism awareness or disability awareness.
Well, Sean is not autism. He is not a disability. I want people to understand autism, sensory needs, communication needs. But for us, and what I work with families to do is go out in the community and let people know your child. Let them know his strengths, interests, and passions, how to engage him. Sean has this quirky thing he does where medical professionals call it stimming, educators call it stimming. We call it singing. And so, when we're in the community he's letting out one of his loud songs. And instead of trying to draw more attention to him.
We say, Sean, what are you singing today? I love your song. Started that when he was in second grade in our new community. And to this day, he's now 32 and he can do that in any of the stores surrounding our community and people will say, Sean's here. Sean, what are you singing today?
Because they're celebrating. They know they're happy. So, it makes them happy. And the importance of that is educating. We were in line at a grocery store and he let out one of these loud singings. This lady turned around fear in her eyes because Sean's a big guy and it's pretty intense. And I said, Sean, I love your song, dude. I love that one. You're going to have to teach it to me sometime. Her shoulders dropped. She said, you know what? You are a good singer. But just educating the community in that moment is so important. So, as we grow, as our kids get older. Being able to naturally have those opportunities for employment and for volunteering because people know them, not because, I mean, we had a VR person take us to the Y and say we got an autistic man here who wants a job. 
And I looked at her and first I said, you're fired. And secondly, I looked at the manager and she said, Sean, you've been swimming here since you were in first grade. We can work something out so you can at least volunteer. And so, it's the importance of being there, knowing you're not alone.
And celebrating not only your loved one’s quirkiness and strengths but celebrating your family strengths. And quite honestly, if people stare, I'll turn around and look and I'll look at Sean. I said, yeah, they do have some crazy orange shoes. I'm not sure I'd wear those either. And so I'm pointing out something different about that person. And kind of educating them in the same time. So I could, Michael, this could be a passion and but I will send it over.
MICHAEL STOEHR: You are passionate. Christa, you're on. 
CHRISTA KNAAK: To add on to what Leah shared. I would also encourage parents to give new things a try. And I know that sounds kind of cliche. My son has, and I'm sure I'm not the only one on this call here, my son has some challenging behaviors. And, you know, sometimes they seem to show up at the worst possible opportunities or moments in time.
I can remember we tried doing challenger baseball and… We did this for years, mainly because I was part of the committee that put it together for our town. And one year we were in the process of moving, so we didn't get to go to as many games. And he says to me. You mean I can't go do baseball today? And I say, you mean you actually like it? And he's like, yeah, because you know what? The behaviors that I saw when he was on that field didn't necessarily translate to me that he actually enjoyed it.
That being said, we've tried a lot of things along the way. Some of them worked, some of it didn't, but a lot of it was just exposing him. And some things that maybe initially didn't work in the beginning turned out working really well. Some things we just kind of moved aside and said, man, this just isn't a good fit for us. So, you know, kind of falling under that dignity of risk. Try it. Try it. You never know down the road. And now my son is 21. So, my perspective is a little bit different now as I look at some of the things we tried in the past.
And some of the things that he's actually still doing now and actually looking forward to doing. So, there's that. And then I also wanted to share kind of under this category of volunteering or chores at home... My son was in a really incredible transition program through school. So that 18 to 21 year old program that the school can provide. I stumbled upon a program that was literally in another county. So, I got our district to do a cross-county contract.
And he was very nervous at first going into this new program, new school, new staff, new people. I thought I did everything right. Took him to meet the teacher, took them to visit the school, took him the day before school started. You know, I thought I laid the groundwork. Day one comes, he gets on the bus. I get a call from the teacher He won't get off the bus and he just hit me.
Okay. So, they finally get him off the bus. Day two comes. And she's like, okay, now I know not to stand so close to him, but now he's swearing at me and he's refusing to get off the bus. So, I go all the way out there, get him off the bus and once he got into the building, he was like this different kid.
He all of a sudden just kind of stood up a little bit taller. He was willing to continue those relationships that we had started during school. And where I'm going with this is I ended up driving him in that entire year. Three years later, he now exits the school system and guess who he still keeps in contact with and close contact with is that teacher, that team.
One of the aides from that classroom is now one of our caregivers. But getting him over that hurdle and myself as well, because I was also nervous, how is this going to work? It's all brand new to him. But you know what? He loved it. And through that experience, he got job skill opportunities. So, three times a year, he's at a different job placement. And now this is my kid who just wants to sit at home and watch TV and be on his phone. Heaven forbid he do anything at home.
So, I went out there one day to see. I'm like, I see him working Sure enough, he's there. I hear they've got the music going and it's Billy Joel, which is his favorite. I'm like, did you put that on Alexa? He's like, yeah, the ladies let me do that. So, he's sitting because he's got CP, he's got his whole workplace laid out in front of him, and he's independently working.
Like as a parent I'm like, I should have known he had this ability, but honestly, I didn't because of how he acts at home. I mean, I knew they loved him at school once we got past the bus thing, but to actually see him working was like, okay, he was eye opening for me. So, you know, I say that, you know, to the parents out there, like, Ooh, I don't know. Try it. Try it. 
MICHAEL STOEHR: Great. Thank you so much, Christa. Great, great, great examples and stories. Carrie?
CARRIE RAGSDALE: Hi, thanks. I'm going to piggyback on Krista and Leia and that “try it” thing and I’ve got some great examples with personally with my own children. I always had the philosophy we're going to try it. If it don't work, it don't work, but at least we know that's going to happen. So, like I know that putting ice skates on my traumatic brain injury child putting lethal weapons on his feet is something that I shouldn't have done, but we're going to try it. You know, as soon as he got on the ice and he fell, he couldn't comprehend why he fell, but he got really angry and started flinging those very sharp. By the way, those are really sharp too.
So, I had, you know, said, I'm getting off and like Leia said everybody was staring at us. I'm like, well, you can help me or go on. You know, we're fine. We've got it. But I always try, try. And so we live in a very rural community, very small town. And Tyler was wanting to do kind of farm. We lived on a farm. So he was used to kind of doing chores and being outside and he loved that.
And so, I thought, you know, he needs to be in ag. Why can't we be an ag? And so, we got the IEP team together. I go, well, we've never led anybody that had an IEP or special education in our ag. I'm like, well, why not? Why can't we? So it took two years of convincing and me on my soapbox I want Tyler in, but I don't want just Tyler. I want all the other students that would want to be in part of that ag class. And I knew that I was doing the right thing Tyler was getting social skills. He was talking in complete sentences.
He had friends. I got friends I got and I knew what high school student football player he was with by the pop that came home, you know I like he's with what he was with one kid because he got tea, another kid got mountain dew. But the ag teacher called me and said, Carrie, what do you think about Tyler welding? I'm like I don't think that's a good idea. He's legally blind. He has a quarter of a brain. No, I don't think so. Because, you know, my mom came on like have you lost your mind? Then I had like wait a minute.
Okay but you know, have an ambulance on standby. Somebody's going to get hurt. I just had that mom feeling. But I was in a state conference and I get a video on my phone and it is Tyler welding. And I had to excuse myself because I had to go to the bathroom and cry. I'm like, how is he doing this? How is Tyler welding? I don't know how I can't hardly see out of a welding helmet if anybody's tried to look through them, they're hard to see through. And so, I asked, well, how did this happen? And the ag teacher said. Carrie, another student taught him to do that. And I said, you know, thank you. They go What really happened is Tyler taught them, yes, I have a disability, but I'm still a person.
They said, all the kids told me and Tyler taught us patience. You know he taught us that we can learn and we can teach people. So yes, and that student used a pencil for Tyler to hold a pencil is how he taught him how to do that welding. And then I went even further and got him into 4-H we have a kind of a I don't have 4-H your areas, I think it's across the nation maybe. Yeah. Chris, I can see you shaking your head. So yes, we got into 4-H. I learned Tyler is good at if once we get into that routine of feeding the chickens, feeding the hogs, and the cattle, you know, you raise animals for the fair.
But I will tell you guys, moms, if you do that, make sure you read the fine print. So I have three children in 4-H. Do your math. My husband, ex-husband, called me. He said, we need a bigger container because he went to go get their chickens. And it was supposed to be 13. Chickens, that's what I thought. No, that was 13 per child So times that by three. Yeah. Yeah. We had a lot of chickens, a lot, a whole bunch.
Yeah. So, but Tyler was teaching me: Hey, he was getting up on his own in the and feeding those animals. When he got home from school, he was feeding those animals. And so we just piggybacked and stair-stepped onto that. So, my point is with even I've seen it with my own children and other families that have helped. Try everything. You're not going to know that it works until you try it. You have to. I mean, my middle son who has a fetal alcohol syndrome and a heart condition, I was speaking at schools and civics groups about the dangers of child abuse. And one day he said, mom, weren't you talking about me? I said, I am.
He said, well, why don't you let me talk and I’m like Okay. And I mean, he took off with it. And so he does that with me every time. In fact, he does student-led IEP with me at MPACT. And I see the connection with the other youth and parents because they're hearing it right from them, so If he hadn't spoken up, I wouldn't have thought of that. So again you have to try, try, try. And if it doesn't work, that's fine. Back up. Okay, that didn't work. What else can we do? Don't ever say, nope, we're not going to do it. Always try, even if you put lethal weapons on your son's feet and he has a meltdown. So yeah, just try. So anyways, thank you guys for letting me speak. 
MICHAEL STOEHR: Great. Thanks, Carrie. I'm going to go ahead on and just give us one second. Let me… Get back to the PowerPoint and our next question. And we're actually moving into The next discussion topic area, which is reaching out and engaging with supports. And I think this is important that no one's going at this alone, and we do need the help from other folks. Whether we're professionals in education or VR or we're that young person or families. So, for this question. Engaging with family information centers or parent training information sessions and trainings regarding the transition process and future options. So, Amy and Rebecca? Want to talk a little bit about the importance of engaging in family information sessions and trainings regarding transition.
AIMEE COMBS: Yeah, this is where we can really hype up the parent training and information centers and kind of highlight that this is something that PTIs typically put out a lot of information regarding all the different transitions, But especially around that transition to adulthood.
Really try to get families kind of getting familiar for what the transition component of the IEP might include what they might want to be thinking about as far as post-secondary options that might be available in their state for their child. So, we always encourage families and professionals to get familiar with their state's PTI to kind of see what information, webinars, workshops, resources that they may have available. I know in our state, North Carolina, I've seen a way, way, way more school districts offering transition fairs and almost everyone I go to, we've got folks from the Division of Employment and Independence for People with Disabilities.
That's the name in North Carolina. It just changed from Voc Rehab to that. So it doesn't flow easily as we get used to saying that. They're typically there as well. And what we're seeing more of is that the schools are doing a really great job of inviting all families of children with disabilities. We used to tend to see it was just open to the high schoolers, maybe late middle schoolers, and now they're letting even their preschool families know about the transition fair.
Which is great. I do think that some folks are getting these flyers and saying, what is a transition fair? I do not know what that means or why I would be getting it now. So, I do think there could be some other information to kind of lay out like, and here's why it's important to come now sort of a thing but certainly getting your hands on any information, any programs, any resources that are out there that can help folks prepare for what's next, what's out there, what's available in my neck of the woods.
What is something that we might be able to utilize now while we're preparing for the transition? What other entities do we need to get involved with making those connections with? And certainly parent training and information centers are where folks would maybe want to start with to say, all right, who's got what? What applies to me?
MICHAEL STOEHR: Great. Thank you. Yeah, and Rebecca's on. Yep. Thanks. 
REBECCA DAVIS: Okay, so… I think the thing to think about here is that networking, networking, networking, like in real estate, it's location, location, location. As you've heard from these stories and you have stories of your own. This job is not for sissies, but we also can't do it by ourselves. And the point to try to reach out to your parent information and training center, we joke...
It's not a great joke that we are the best kept secret in Massachusetts and we really would like to not be that. But we are a good place to help people create communities and find communities, especially for parents because all of these stories and I have them and you have them, but you see how hard you have to try sometimes. And even when you do, I am a firm believer in the dignity of risk and trying things, but you have to try them like 17 times sometimes because my kid is not a novelty kid.
And that takes its toll on a parent. So, I think the key to finding your places where you can talk to other parents and be able to nurture that sense of hope and having high expectations is critical. I think one of the goals of, we look at it, that the day after high school should look very much like the day before high school ended. And so, the idea that as you get closer to however old your child will be when they become get into adult life that you are thinking about what the day is going to be like and how that's going to continue however it is, however you plan that individually. There are some great social media sites that are moderated by professionals to help you find other parents. And I'll just leave it at that because I want to make sure we stay on time.
MICHAEL STOEHR: Thank you so much. So we are going to go ahead and move on to our next question. And I appreciate really, and we're getting wonderful comments in so, Thank you all for sharing. It really is so important. So, hold on one second. Let me get our slide up. And this was my little button moved too fast for me. So just give me one second. Sorry about that. All right. So next up is, hold on, let me share the slide. So, as we've talked about. Reaching out and it is important.
But there also are oftentimes stressors and things that happen and go along with having young folks in this process of secondary transition. So, Carrie and Leia, you want to talk a little bit about how to make connections and how to find those supports?
CARRIE RAGSDALE: Yeah. And so making connection as a parent and a professional, it's asking. I had to learn, I have to ask. I can't just you know hope that all these transition and all this IEP and 504 and all this stuff falls in my lap. I have to start I have to go out. I have to meet people I have to ask those questions, you know, okay, in the case management, like from Department of Mental Health and your kids get case management. That was the first person I would ask, okay, well, what about this? What about this? And Google is your friend.
You know, I would spend hours trying to search things that would help In our community, in our state, you know, federally wise. So it's really, really important. And that stressor so as a parent, I have a PhD in parenting and advocating for my kids. That's how I look at it. I'm about 99% sure that I know what most time they're going to thinking or how the outcome. But that 1% will always surprise me. You know either my children will teach me something or somebody else will teach something, but it and as a parent you get labeled, unfortunately, as the mean one, right? Or the strong one and I remember a teacher early childhood teacher for my children called me one day and she said they the kindergarten is nervous carry with you. I go for what?
And I go, well, they're scared of you. They're afraid you're going to come after them or yell and I haven't yelled. And she said something and it always stuck with me all these years. She said. Carrie's not going to ask you to do anything more than your job. And that's right. As a parent, that's what we're asking for so and you know I talked to other parents and other families are in other families parents of non-disabled children. I said the two biggest fights we have is the school and doctors, isn't it?
Those are the two biggest things that give us those pressures. But we also as parents, we have to have time for us too. And I had to learn that. I had to take time to breathe. I had to take time to do something that was just for me, even if it was just 15 or 20 minutes per night, right? So, you have to do it. Or, you know, drag your kids into your hobby, which mine was drag racing.
But it also, you know what I noticed in that too? Is that the communication skills got better because they are out meeting people. They're working, you know. All my kids had a job on other crews. They wouldn't work on my car, but they work on everyone else's car you know they learn stuff like that. But it was teaching other people that gave me an opportunity to teach a whole new group of people hey, us people with disabilities, we're not, you know, some big scary monsters.
We do communicate. And when I work with parents and I'll wrap it up, when I work with parents, even if it's a nonverbal child, that child still communicates daily. So, we have to learn that. So yes, there's a lot of pressures being a parent. There is. And there's a lot, you know, riding on our shoulders and we're responsible for a lot, but that's okay. I signed on for it. I'm just a mom just like everyone else. Okay, go ahead. 
MICHAEL STOEHR: And Leia, your thoughts on that? Leia, go ahead.
LEIA HOLLEY: Yeah, yeah. You know, when I read this question, I was thinking from two sides, from the side of Sean, who we're pushing outside of his comfort zone and from that side as a parent, what are those stressors? And I can tell you guys, if we don't take care of ourselves as parents. We are not any good for our child. You know, I discovered and I hid this for a long time. Because of people judging me, I'll tell you anything about Sean's story, but I hid the fact that I have bipolar.
And anxiety and ADHD. And I was afraid to say anything because if you're in a meeting advocating, they said, oh, it's one of her days, you know, she must be off her meds or something. And so I had to come to terms with my own disability and how advocating for Sean affected me and making sure that it's not easy. Trust me, it is not easy to, you know, people say find time for yourself, right?
What? Sitting in the bathroom crying while he's taking a bubble bath? There's a lot of things we have to do as parents in order to take care of ourselves. And then for Sean, just as an example, he was on the high school swim team, first student ever with significant disabilities to participate in any sport in our district. That first year went great. He swam in the home meet. People are cheering, let him swim, let him swim. And everybody's up on their feet cheering, even though you know two minutes behind everybody else that next year we tried to get him to do swimming. He kept falling to the ground throwing these big people call tantrums. I'm calling, I'm saying he's communicating something. And we're pushing, we're doing every bit of behavior specialist stuff that we can do, tried everything.
His brother came to me and said, Mom. He is stressed out. You would not force me to run track. Why are you forcing him to be on the swim team. So, we have to look at behaviors not as behaviors, but as ways of communication, identify those things that in the environment that trigger those for us as a parent, as well as for our young people. Michael. 
MICHAEL STOEHR: Thank you so much. And whoever said you were experts, this whole group, you're giving really amazing advice. So again, thank you all for sharing your experiences and really, your knowledge of this. So next up, we are going to move in and talk a little bit about understanding the supports and resources that are available for families and how to reach those. So, Rebecca and Sue, you want to jump in on this one?
SUE FAGER: I'll start because I have a lot of passion around this topic. As Minnesota's PTI, supporting families, we get invited by a lot of adult service providers and state agencies that want to learn more about how do we engage with families.
And I love being the voice at those meetings asking, how are you getting input from families about these policies you're designing that are impacting families? Or how are you getting input from young adults or adults with disabilities for whom you're developing policy. I got to be known as, oh, here comes Sue, the person who's going to make us make our resources accessible to families.
And not just families who may speak a different language or come from various cultures, but just that whole notion of recognizing the language we speak in terms of acronyms and other things. And making that information accessible so that families can use it and young adults can use it in their own advocacy. The other thing that I love about this topic is that I feel like it really ties into family engagement. Because we are asking folks to think every family has its own culture. There isn't just one culture that says, okay, this is everything you need to know about working with families. But thinking about individual families and how their experiences and their beliefs shape their expectations for their young people.
In Minnesota, we are embracing the notion of employment first. And we are saying everybody can work in the community with the correct supports. And we run into families who say, you know what? Prove it to me. Prove to me that my young adult can work in the community Because they are not seeing anybody in the community that looks like their young adult working. And so dialing back a little bit and thinking about, okay, what are the concerns that these families have?
And how do we share stories with families about, no, really your child needs a PCA at school. There are resources available for your child, your young adult to have a PCA at work. So it's meeting families where they are and helping them move forward. And then I want to save some time for Rebecca.
MICHAEL STOEHR: Yep. Thank you, Sue, and great points. And Rebecca. 
REBECCA DAVIS: Yeah, great. Thank you. I would like to say we run into families a lot when they call into us in Massachusetts as the parent training and information center and especially around post-secondary transition, people sometimes think, so the big three around post-secondary transition are education, employment, and independent living. And you might bring that up that, oh, your IEP goals can include... Right. You guys have already mentioned Pre-ETS here, but I think it's worth saying again. Pre-employment transition support services are available to every young person, either at the age of 16 in some states or 14 at others, if they're on an IEP.
And those are wonderful resources that families can ask about if they're not being offered, that students can have, if they're not being offered. So, a lot of the things that we can do helping to network for families is to help them understand what they can even ask for. Because they might have so many questions. And again, anxiety can be crippling when you say, hey, it's these three things, these three things should be involved. Education, employment, and independent living, those can be goals. And sometimes you're taking that to the school and perhaps the school is a little bit surprised. I hope that they're not, but we would like to educate the parents to be able to start these conversations.
In terms of outreach, we try to reach military families. We have outreach staff that speaks many languages. We were just in a school yesterday and I had a kid asking me, well, what community are you referring to? And we literally said everyone because everyone needs to understand that everyone should be included and every child can learn if they're taught in the manner in which they can learn.
So, um. I think you covered it wonderfully, Sue. But I just want to make sure that we really do that's So much of what we do is outreach and giving families a touchstone and I often say that we're not going anywhere, right? So, you might call me with 17 things to talk about today. Well, we physically, and you can't do 17 things. So, let's talk about one or two things and we'll establish this relationship so that we come back and continue the conversation.
MICHAEL STOEHR: Great. Thank you both so much. And I do think it's important for the professionals on here to understand how we can better support families and youth/students in understanding our systems and our processes. So next up, this question is really talking about understanding all the various players and their roles and responsibility and how to coordinate all that. And it's a big topic and with many of these we could spend hours. But for Sue and Kristen, Michelle. Your thoughts on this particular question of that coordination and understanding who all was involved in helping support our young folks.
SUE FAGER: I could talk about this. I could do a whole four hour workshop on this. But Michelle, I guess I'd like to offer you the first grab at this question. 
MICHELE WILLERS: Oh, well, thank you, Sue. Happy to um, so with this question, I think… really what is important to keep in mind as you're going through the transition journeys is to how you bring community partners alongside with you. So, we, in our family situation, we were very intentional, and I use that word of bringing our community caregivers at the table in our IEP meetings. We had to get extra space, larger rooms, not a problem and sometimes You know, everyone on our team that were representative of the school was Who are these people? But we really thought as we were navigating our post-secondary and we knew once school was done one day, and I think, Amy, you said this, the bus isn't going to show up anymore. What does that look like and how do we align meaningful goals and participation. 
So, for my son, and particularly in our high school years, so freshman on through his senior and he did also a school district transition program. So, we stayed on until 21. We did bring in these providers. So when he was working with either a respite caregiver or a personal network support that we were bringing into our lives because I can't emphasize enough how a community of support around you, not just paid systems, is critical. They were at the table. They were participating in goals. They were sharing also what we saw him doing in the community as well as what he might have been doing on an academic level. And I think as we started to navigate and as we started, stay focused on education, which was important. We also started to think about what was important in post-secondary.
So, I'll use a specific: we're talking about reading goals. But I also wanted to know, and also our community caregivers wanted to know how much language he really had in sign. And we pivoted our goal to really focus on that. And lo and behold, when we were on a third grade reading level at this IEP meeting. We were told he had 26,000 words in his vocabulary with sign. How powerful was that as we were thinking about a post-secondary journey, possibly an inclusive higher ed down the road? And job and employment. So, I can't emphasize enough is really bringing that community and intertwining because you can invite people to your meetings. And that is the power of being able to do that. And I think what it taught educators and professionals was also the opportunity to don't just solely focus on what they knew to focus on, but also build that broader spectrum of things that we would need And I hate saying the real world, but you guys know what I mean. After we went beyond the school walls. So I'll turn it back over to you. 
MICHAEL STOEHR: So, Christa and Sue, if you have anything you want to add to that, but thank you, Michelle. Sue or Christa?
SUE FAGER: I do, but Christa, do you want to go next? I want to be mindful of the time.
CHRISTA KNAAK: No, absolutely. I just want to add when I think about the outside agencies, and I don't know what each state calls them. I know we've got… care coordination for OPWDD, Office for People with Developmental Disabilities working with that care coordination person, their care accreditation agency to identify what are those adult services. And then my mistake was not starting early enough with this because I sort of thought I was I knew what I was doing but once I saw a couple of the adult programs, I realized, hmm, what I thought was going to be a nice fit really wasn't. So, I had to pivot a little bit and say, okay, I need to look at more. I mean, I knew I need to look at more than one anyways, but that being said, kind of as I'm approaching this, I had also kind of made some connections with other agencies outside of my own agency to learn more about their programs and services, went, toured, visited, and then if it was what we thought might have been a reasonable fit, then we would bring my son and say, okay, what do you think? And I'll just share one quick story.
He went and toured one of them. And he comes home and he sits down. He's not saying a whole lot. I'm like. What'd you think? Eh. I'm like, what'd you think? It was okay. I'm like, I need to know, did you love it? Did you hate it? Were you wowed by it? Was it the best thing ever? He's like, I hated it. With so much passion, I'm like, okay. We're going to take that one off the list. I'm like, your voice matters. With that, I'll turn it over to you.
MICHAEL STOEHR: All right, Sue. So more, Michael. 
SUE FAGER: One very quick point. In my experience. Just supporting my brother navigating services over a lifetime, but also supporting families is they are not learning about adult service providers through their IEP team. And I think a piece of that is that those IEP team members have not had any training or very little training to know who those adult service providers are and the supports and services they can provide. And so that's why I think it's really crucial for families to expand their knowledge using their PTI, which are disability specific organizations, and bringing that information to the team as well. 
MICHAEL STOEHR: Great. Thank you for that. And moving on, and this next question back over to Michelle It's really looking at this coordination of transfer of relevant information related to services in the next stages of life and after high school so that moving through those stages of transitions. So go ahead Michelle. And you're muted, I think. You're good. You're good. There we go. 
MICHELE WILLERS: Yeah, I think what's critical And it kind of piggybacks on what you just said, Sue, I think the importance of training and having folks throughout the different stages of transition realize what is out in the world. I think we are so focused on our educational journey that we're not aware of the opportunities. And I think the opportunities when we're thinking through meaningful goals within any, you know, the IEP, we’re also exposing these opportunities within and weaving in.
And I will share, you know, as my son was navigating transition again, and particularly in the high school years. And we were looking at– in the transition program, there were some community programming that we could do three days a week. And one was also volunteering every day in our community, giving back to community. And within the IEP and related services, I really pushed hard and was able to get it. Was that his teacher of the deaf and our CAF, which was a communication assistant facilitator, was in that program with him.
Because what we found is the people on that side in the community didn't necessarily know what he knew. Or so, like they were going out to lunch, they were ordering for him. But when the CAF was there, they're like, no, he knows how to order, watch his sign language, or he can write things down. He can carry around a little whiteboard. So, we got very specific in transferring the relevant information of all the years that we worked hard and diligently to get him to those levels so that now and now a provider in the next stage, right? Whether it was also from middle school to high school those folks weren't kind of thinking they had to start at ground zero. And I think that it is really critical that as the family engagement piece, that beautiful graphic that Josie shared at the front and that we know our kids best, right? We have opportunities to share this information and really advocate for these levels of supports. I will pass it now on to the next one. Aimee.
AIMEE COMBS: And I'll try and speed talk because I too also want to be respectful of time. I think that some of the things I just wanted to touch upon quickly here when it comes to the transition planning process. There's just a lot of things that families don't know what they don't know. And I saw some discussion in the chat and sometimes they don't know what to ask. I think it's really important that as folks are thinking about what comes next.
That they've got people that are familiar with the transition planning process Speaking of those things early and saying, by the way, your child's going to be approaching transition age, and these are some of the things that we're going to be talking about, you know, the IEP, there's required components for the IEP, when a child turns three, but there's some new components that are going to be coming now that your child is approaching transition age, such as post-secondary goals. And for some folks, I would not have known what that term even meant.
And so somebody might want to say, and what we mean by that is for life after high school. Simple things like that. And also, again, thinking about getting the student involved in these conversations is so, so critical. Also be thinking about as they're starting to think about employment, getting connected with voc rehab knowing what those required components are in those personalized employment plans. Knowing what their rights are. And when you think about when does transition planning begin.
Both entities have requirements as for when they have to begin, but there's nothing to say that these conversations in the planning can't start early and so That would be something I would want to drive home to families. Some things have to take place at age 16. Some things might have to take place at age 14. But some of these things, the discussion and the planning and the preparing can take place a lot sooner. And the sooner that you get your kiddo involved in some of those discussions, the more helpful that's going to be because eventually when that school bus does stop coming. Those folks don't want to talk to mom and dad.
They want to hear it from the student. We need our students to be aware of here's what my needs are. Here's what works, and being able to communicate that to the new services and the new programs they're going to be affiliated with. 
MICHAEL STOEHR: Great. Thank you, Aimee. That was very succinct in a five-hour presentation. Next up. Hang on. Well, this is talking about the importance of person-centered or person-driven planning and working with students. And Leia, I know you want to go first and jump in.
LEIA HOLLEY: Thanks, Michael. To me, the community and person-centered planning are two vital components of transition, no matter what age your child is. That person-centered planning, moving away from the medical model of what our kids can't do to individualizing their services and their life goals around their strengths, interests and passions is so important. At Families Together, we help families do person-centered planning using life course tools, which are free online. You can access them. Anybody can access them.
Just as a quick note on why it's important. Sean, significant behaviors discovered because a peer heard him saying HEPA, HEPA, HEPA, every time he was having a meltdown, Pierce said he's saying happy birthday now, instead of everybody looking at him and he's losing dignity because he's laying in the floor kicking and screaming.
The whole hallway is singing happy birthday. And I'm sorry you can't be ticked off singing happy birthday. Just can't do it. And so, transition toward as he's transitioning to a high school, he starts volunteering in nursing homes singing happy birthday this is a kid of very little verbal skills. But singing happy birthday he's in the community using that strength and then transition to his brother's wedding He was the best man. And he led 250 people singing happy wedding day.
We have to focus on those strengths, interests, and passions. And the way to do that is to get back to person-centered planning. And move away from the disability language. So, I think, is it Rebecca or Sue is next?
MICHAEL STOEHR: I think Sue has a comment and then maybe Rebecca. So go ahead, Sue.
SUE FAGER: Thank you, everyone. I feel like this whole conversation has been leading us up to this idea of person-centered planning, of looking at the individual, what are their wants what are their dreams what are their hopes? But the point that I wanted to make was relevant to person-centered planning, and Aimee touched on it in the previous slide, is adult service providers are going to want to talk to you as the parent they sure didn't want to talk to me as a support for my brother and so person-centered planning, supported decision making. These are all tools that can help young adults better share what their thoughts and hopes and dreams are.
MICHAEL STOEHR: Great. And Rebecca, I know you had put in about charting the life course. I knew if you had another comment you wanted to make.
REBECCA DAVIS: I would just add, I think everything we've talked about here where we It comes back to this. We look at our students, we look at our young people, and we want other people to see their strengths, support them when they need it, but to see what they can do. And then to remind them that their voices matter. And that's where coming full circle from when we talked about early transition planning or talking about transition when they're very, very small, the idea that your kid can make a decision and it's up to us to allow that decision to stand when you can. Not always. You can't have pizza every day for a month. But this is how we come full circle and to have them be able to say that this is my life. I attend my IEP to the best of their ability.
Whether or not afterwards you supported decision making. You can still be a guardian if you need to, but that person needs to be as involved as possible in their own lives. And I think we've covered that, but charting the life course, we find that as a framework that really helps take some of the fear and anxiety away because they're deceptively simple. It's a way to start conversations and it's a way to remember to have conversations. You don't have to use the tools, but it's just a sort of a reminder of like, oh yeah, we should be discussing this.
MICHAEL STOEHR: Great. Thank you all so much. The next question, understanding entitlements under IDEA change to eligibility after graduation. Michelle, another five-hour topic, but you're on. 
MICHELE WILLERS: Yes, exactly. A whole webinar. The IDEA goes away. Now what? Right. That's a title. But I think what we really want to um resonate here is exactly that, right? The IDEA does go away after age 21 and really, I can't tell you how many times I hear from families, from educators, it's really understanding what access and accommodations could their now young adult get under the ADA and understanding that it's a monumental transition in itself. It's another layer of a transition, right?
And think about, because we've had so much foundation under the IDEA and high expectations under the IDEA. And now we have needs to carry on into the real world and thrive. Alongside our fellow citizens. So I will say for my son Beck, who is now 22, so the IDEA is gone. We've really learned opportunities, right? So, sign language being his modality, having at his job, right? Employer and opportunities and leveraging that with our division of vocational Rehab here in the state of Colorado and making sure he had access. So, it wasn't just a check the box. Okay, he has a job now. You've reached your goal. It was actually giving him these access and opportunities that his rights are entitled to can thrive and be successful, communicate with his peers at his job. Also to the point, and I'll end with this because it's such a powerful ending, I feel. Beck just guest lectured to future educators at UCCS, University of Colorado, Colorado Springs. And he did it all on his own with a few caregivers, fluent in sign language, talked about his journey.
Talked about his IEP, his successes, his inclusion, and what he continues to thrive on today to show the world what was possible. And that really was also able through, he was able to do that through the accommodations in the ADA because we didn't have school supports, right? He's 22. So really proud to say that. And thank you all because this is really the next step right as we kind of navigate away from the school systems into that and really getting access to opportunities and supports that we need and accommodations to thrive. 
MICHAEL STOEHR: Thank you all so much. I did want to put up this slide. So, and I think Stephanie's going to go ahead and drop in the evaluation. We would like you all to complete the brief evaluation. You will be getting a email from UNCC and Zoom to also complete that. As a reminder, today's PowerPoint can be found on our website, transitionta.org.
And we will be posting today's webinar. It is being recorded. We will be making sure the captioning is done correctly and that will be posted again on our website. I did want to just go over as you look through the PowerPoint and when you download this. We have resources for all of the folks that presented today and their specific parent training information centers.
There is really excellent information from each one of their centers. And as you click back through, you'll notice they also list the materials that they have. And it ranges really starting that process of looking at the future early, those transition processes all the way through high school and really do recommend you go through and you look at what these folks are sharing with you. So again, great resources from these various PTIs throughout the country.
And we have the Missouri Parent Center. Let me just keep scrolling through. And PACER Center. Again, with tons and tons of wonderful information. Pathfinder services. Unfortunately, Jodi couldn't be with us today, but they also have wonderful services and resources at that center for that PTI. And PEAK in Colorado, which Michelle is from. And again, tons of additional resources you can find on their webpage. As well as Starbridge in New York. And their resources. And lastly, just to leave you with some additional resources.
So, we had mentioned at the beginning all of the various parent training information centers That are throughout the country. If you go to parentcenterhub.org, there's tons of resources and information and it will actually link back out to these folks. Also wanted to mention the Centers for Independent Living, if you're not aware of those in your state and the resources and supports they provide, and that's really for birth all the way through adulthood as far as services. And then there was some really nice guide put together a number of years ago. Guideposts for Success. It's a framework for the future for secondary transition geared towards families.
It's an oldie but a goodie. So really recommend that you check that out. It's great information. So again, if you could, and I believe Stephanie did pop in the evaluation for the day, if you could put that in. Please fill that out for us and check out our PowerPoint. And if you have any Questions who you want to reach out to us at NTACT:C, there is our connection information. And with that,
I would like to stop sharing, just thank all of our panelists. Really appreciate all your wisdom, your experiences, your expertise. It was wonderful information to share with folks. So again, please check out. You can download the PowerPoint. But thank you all for joining us today. I appreciate you. 
CARRIE RAGSDALE: Thank you for allowing me to talk. 
LEIA HOLLEY: Thank you, guys. Thank you for being here. And thanks, Michael, and the rest of the NTACT:C team and Josie. I think Josie had to run, but thank you for letting us be a part of this.
MICHAEL STOEHR: Thanks so much!
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