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Guide Background and Purpose

> The Collaborative Assessment Guide for Transition Planning (CAG) builds upon and
replaces the Age Appropriate Transition Assessment Toolkit (Kortering et al.,
NSTTAC, 2007; NTACT, 2016). NTACT:C appreciates the input of practitioners,
state agency personnel, and federal agency staff for their input in developing this
resource.

> The NTACTC: Collaborative Assessment Guide for Transition Planning (CAG) is
intended to help students, family members, educators, vocational rehabilitation (VR)
counselors, human services and health agency staff, and other partners develop a
coordinated assessment approach for transition planning and service delivery.
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Guide Components

> The set of resources which make up the CAG include sections designed for
students and families. It also includes a supplement to highlight the
assessment requirements of the Individuals with Disabilities Education Act
(IDEA, 2004) and the Rehabilitation Act of 1973 (Rehab Act), as amended
by title IV of the Workforce Innovation and Opportunity Act (WIOA) as well
as a supplement of Definitions referenced throughout. Finally, it includes a
supplement of sample assessment tools.
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Purpose of Assessment....

e The most important reason for doing assessment is to empower a student to learn about themselves
so they can take an active role in their career development and post-secondary goal planning process.

e Information from assessments can be gathered to help the student with a disability to understand and
identify his or her current needs, preferences, and interests, as they relate to the demands of current
and future working, educational, living, personal and school environment.

e Assessment results can also be used to assist educators and VR personnel in determining how best to
support the student with a disability in their education, course selection, career development and
achieving desired secondary and post-school outcomes.

- The assessment process addresses three questions:
*  Where is the student presently?
*  Where does the student want to go?

 How does the student get there?
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Assessment for education is...

> An ongoing process of gathering relevant information to plan, evaluate, or
make decisions (academic assessment, transition assessment, career and
vocational assessment, comprehensive rehabilitation assessment).

> Information gathered from multiple people and places over a period of time
related to a student’s preferences, interests, needs, and strengths.

> Focused on current and future demands.

- Different for every student, including those from culturally diverse
backgrounds and experiences.
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From an education perspective, the results of
assessment should:

> Provide the basis for course selection; making recommendations for instructional strategies;
accommodations to instruction; equitable intervention strategies: and environments that
address the student’s needs, while capitalizing on their unique talents;

> Form the basis for the development of measurable annual goals (MAGS) in the IEP;

> Lead the student to better understand the connection between their individual academic
program and post-school ambitions, often providing the key that motivates them to engage in
learning and to stay in school,

> Provide the basis for identifying postsecondary goals in education or training, employment, and
independent living as a part of transition planning in the IEP; and

> Assist in identifying transition services that will enable the student to reach their post-
secondary goals.
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From a VR perspective, assessment is...

> The purpose of assessment for VR is to determine the VR needs of eligible students and youth with
disabilities. A comprehensive assessment may be provided to assist in determining an individual's unique
strengths, resources, priorities, concerns, abilities, capabilities, interests and informed choice, including the
need for supported employment.

> Assessment services are generally provided in the very early stages of the VR process for eligible individuals,

and may include simply a review of existing data (e.g. assessments that have already been conducted by
the school or other entities), or VR may conduct or purchase assessments if they feel additional data is
necessary in order to:

— determine if an individual is eligible for VR services,

— determine priority for VR services based on documented disability and services needed,

— gain a better understanding of career pathways that align with the student’s interests, skills and abilities,

— engage in and fully benefit from pre-employment transition services, and transition services, as applicable,

— inform the projected post school employment outcome or employment goal on the individualized plan for
employment (IPE), and

— assist in determining the nature and scope of services, to include rehabilitation needs and supports, and any
equitable intervention strategies that will be identified on the IPE
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For VR, assessment results can help...

- For an eligible student or youth, assessment results can:
help inform the development of their individualized plan for employment (IPE), and

support coordination of services between their individualized education program (IEP) or
504 services, as applicable, in terms of the goals, objectives, and services identified in the
education program; and employment related goals and services identified in their IPE.

> The IPE for a student or youth is required to be consistent with the individual's unique strengths,
resources, priorities, concerns, abilities, capabilities, career interest, and informed choice
consistent with the general goal of competitive integrated employment (except that in the case
of an eligible individual who is a student or a youth with a disability, the description may be a
description of the individual’s projected post-school employment outcome). Assessments can
help guide this entire process.
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Assessment — Related Guiding Questions

- Since these two plans (the IEP and the IPE, for eligible students with disabilities), should be
used to inform the overall transition planning process and address the student’s needs, it is
important to consider the following:

Did the VR counselor request and/or were they provided with a copy of the student’s assessment
results gathered by the local education agency (LEA)?

Does the IEP post-secondary employment goal align with the projected post-school employment
outcome/employment goal on the eligible student’s IPE?

Did the LEA request and/or were they provided with a copy of assessments gathered by VR, to
include results of any pre-employment transition services, if applicable?

Do you have a process in place to effectively review and share assessment results, to ensure
information is not duplicated, transition services are jointly coordinated to ensure seamless service
delivery, and the student/parent/family needs are met in accordance with the student’s post-
secondary goals?
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Ways This Collaboration Can Work Include:

- The IEP team may consider providing updated testing/diagnostics as part of the
transition planning process, particularly when the student’s post-school outcome
involves college or vocational training;

> VR may utilize existing information from the school such as medical,
psychological, or academic/intelligence testing to assist in the determination of

eligibility, assignment of a priority category, or to identify the student’s rehabilitation
needs; and

> If a student is referred to the VR program, and a review of existing data determines
additional formalized testing is needed to establish eligibility or to determine
appropriate nature and scope of VR services, VR agencies may purchase
additional formal or informal assessments, and share this information with the
local education agency.
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Assessment Considerations

> Throughout the assessment process, background considerations
should provide a structure for discussion and self-examination, as
well as to facilitate discovery of unique skills and abilities that
inform a student’s postsecondary goals.

> lItis important to identify assessments that would have minimal
bias and/or consider the possible adherent bias in some
assessment tools.
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Key Considerations

When considering appropriate assessment practices for a student transitioning from school to post-
school activities, it is important to remember to be RESPECTFUL,; that is to consider:

(R) religion and spirituality

(E) economic class background
(S) sexual identity

(P) psychological maturity

(E) ethnic and racial identity

(C) chronological stage

(T) trauma

(F) family background

(U) unique physical characteristics

(L) geographical location

NTACT
THE (DL LABORATIVE




The Big Picture

Determine Determine Select Conduct Analyze Using

What to Appropriate Assessment Assessment

Assess L EE Assessments LSRRI Results Data

- The assessment process for secondary transition students consists of six separate but
interconnected processes.

> The key characteristics of the assessments are:
* Individualized/person centered;
* Strength-based;
* Holistic;
* Culturally appropriate
* Is ongoing and drives the transition planning process;
* Interagency and interdisciplinary in nature;
* Uses multiple methods; and

Consists of both formal and informal assessment.
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Determine What

to Assess

> ldentify what information is already available

> Types of skills to assess:
* Academic Skills (reading, writing, math)
 Life Skills (self-sufficiency, banking, money management, transportation)
«  Employment Skills
« Career Interests
« Assistive Technology Needs
* Non-cognitive sKkills (self-determination, persistence, self-efficacy, problem-solving)

- Must assess knowledge and application
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Determine

Stakeholders

> Obtain assessment data from multiple sources.

> ldentify what other agencies families may be currently working with, as well as
what other agencies may be able to support the student in achieving their post-
school goals and outcomes.

> Consider which agency is best positioned to conduct a specific assessment to
avoid duplication of services and determine how information will be shared
between agencies and the process to obtain required parental consent.

- Remember - Parental and student consent should be obtained pursuant to
State law, as well as policies of the educational programs and the VR agency.
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Who Will Assess and
What Will They Assess?

Team Member Assessment

Education Professionals Student work samples, , observations, behavior rating scales, preference
surveys, learning preferences, community-based assessments, functional
assessments, achievement assessments, academic performance,
postsecondary education options, situational assessments, assistive

technology
Vocational Rehabilitation Careers interest inventories, work-simulations, job analyses, work aptitude,
Counselor situational assessments, soft skills
Parents/Family Members Behavior rating scales, interest inventories, interviews
Community Resources Interest inventories, communication preferences
Student Self-assessments, interest interviews
Peers Peer-mediated assessments, social interactions, ecological inventories

Agency Professionals Independent living skills, assistive technology



Select Appropriate

Assessments

- One size does not fit all when selecting an assessment for a student.

When determining which assessment to use, consider questions related to each student’s specific
strengths, interests, needs and preferences, priorities, concerns, abilities. Gather information regarding:

o Interests of student;

o Perceptions of student, families/guardians, or other school personnel related to student’s skills or
behaviors; and

o Needs of student, to include accommodations and support needs
o Assess actual demonstration of student’s skills student performance with appropriate supports

> In selecting an assessment, it is important to know how these tests are normed (i.e. for students who
are deaf, etc.) and minimize bias as certain informal and formal assessment may have racial/ethnic bias,
gender bias, and socio-economic bias. Additionally, we need to fully understand and check our own
biases to ensure they do not negatively impact the assessment process.
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Conduct

Assessments

Guiding Considerations:

> Ultilizing a multi-disciplinary approach (i.e. involve multiple people, over multiple days, using multiple
assessments);

> Determining any time constraints the student and/or evaluator have in completing the assessment;

- Ensuring the assessment occurs in environments that resemble actual vocational training,
employment, or independent living, situations;

> Being familiar with the assessment instrument, and having the right materials on hand (e.g., test
protocols);

- Recognizing and honoring a student’s cultural and linguistic differences, building rapport, and ensuring
the student has an effective way to communicate responses; and

> Providing the student with their needed accommodations and assistive technologies.

NTACT

THE (DL LABORATIVE




Analyze

Assessment Results

> Interest inventories, interviews, and observations rely on the person
administering the assessment to interpret, or make meaning, out of the results.

> Looking for actionable knowledge (i.e., information you can use to make a
decision).

- Communicate results to students, parents, and other IEP team members.

Big Question: How do findings match experiences, perceptions, and expectations?
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Using

Assessment Data

Once results are analyzed, they can be used to assist the student and
those supporting them in:

> ldentifying areas in need of support

> Developing and determining post-secondary and employment goals;
> Developing IEPs, IPEs, ISPs;

> Person-centered planning;

> Determining appropriate transition services and/or VR services; and
> Guide instruction and community-based activities/services
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Assessment = A Coordinated Effort

<y

o]=}

Agencies and
Support Services

{
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Students




Student Engagement in
the Assessment Process

]
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Student Engagement in the Assessment
ProceSS (continued)

- None of this works if the student is not engaged, and/or it is too
confusing/time intensive!

- If student is not a minor remember to get their permission to talk
and share information with the parent/family.

- Make assessment fun, engaging, relevant, and simplify the
process as much as possible.
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When assessing youth and young adults
continually pose these questions:

> Whose needs are being met?

> What did the youth/student and you learn from the
assessment process?

> Where do you record the information — how is it interpreted?

> What do we do with the information — how is it utilized?
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Student Roles

Plan { « Specific areas they want assessed

|dentify { » Assessments they want to take

Participate { « Complete assessments
Use { * Develop the transition plan
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How do | select appropriate assessments?

Assessments should help students to answer the following questions:

Who am 17

What are my unique talents and interests?

What do | want in life, now and in the future?

What are some of life’s demands that | can meet now?

What are the main barriers to getting what | want from my school and my
community?

What are my options in school and community to help me prepare for what |
want to do with my life?




Be Mindful

Prioritize the information so students do not get overwhelmed
Arrange regular times to connect or touch base — not just one and done
Peer mentorship - Connect students with peer support like “best buddies”

Celebrate success of what students are doing

N2 2N 2NN 2N

Language matters — so when sharing assessment results, be mindful of the
LGBTQ+ identities (use gender-identity affirming language), and if the
student/family is experiencing poverty, and/or resides in an under resourced
community.
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A Quick Look

at the Supplement
Guide for
Students
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Family Engagement in
the Assessment Process
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Why Family Engagement?

> IDEA 1400 (c)(5)

> Parent input on current levels of function, strengths, interests,
hopes and areas of need

> Meaningful participation in planning and informed decision
making is an essential component of the transition process

> Transition areas for families to consider
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Families Often Feel Frustrated

Families perceived there was some type of “secret knowledge” that would open up
opportunities for the young adults if they were able to decode the process.

Families described a feeling that the school personnel or IEP team were “ticking
boxes”; that transition planning was a paperwork process.

Families “perceived a misalignment” between student needs, family priorities, and
transition goals.

Families left IEP meetings feeling discouraged, and had little faith in the school
systems to transition their youth.

Families described a lack of knowledge about the process, lack of relevant resources
and services, and not knowing what questions to ask during the process.

Suzanne Kucharczyk - ORCIiD: Connecting research and researchers
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https://orcid.org/0000-0003-4979-0835

Families Need To Be
Engaged Partners

> Families know their student better than anyone; consequently, the
importance of involving families in the assessment process is
critical in order to have a holistic understanding of the student and
their post-school goals.

> This section is designed for families and we suggest printing off
this section and providing it directly to them so they have a basic
understanding of the purpose of transition assessments as well as
how their involvement in the transition assessment process can
assist their child in making informed choices about their future.
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Other
Sections of
the Guide:

Collaborative
Assessment Guide
Tools and Resources

NTACT
THE (DL LABORATIVE

NTACT E;ﬂ_ana] Tc-g]mlcal
HE CDLLABORATIVE | Assstance Ceater

Tools and Resources

Below we have organized a few resources to assessment tools (formal and informal) across
domains which may be considered when collecting, analyzing, and using data to support
transition planning with students. Additionally, there are some comprehensive matrices of
resources developed by state agencies or transition practitioners that are also linked below.
Finally, resources for organizing assessment data are in Section 4 of the CAG. A multi-part
guestionnaire for families is in the Family Supplement to the CAG. Several worksheets and

interview guestions for students are included in the Student Supplement to the CAG.

Sample Assessment Tools

Career Interests, Abilities & Values

Free:

e Ny Next Move

e My Plan (some cost with various assessments)

With Fee:

e (CareerScope

* (Occupational Aptitude Survey & Interest Schedule (OASIS-3:A5): PRO-ED
o O*NET Career Values Inventory: JIST Publishing

s (Career Services - Picture Interest Career Survey

® Transition Assessment and Goal Generator (TAGG): Zarrow Center (minimal cost)

# Transition Planning Inventory — Third Edition: PRO-ED




Other
Sections of
the Guide:

Collaborative
Assessment Guide
Regulations and
Procedures

NTACT
THE (DL LABORATIVE

NTACT R:St@una] Teglmiu:'a]
e COLLABORATIVE | fispiance cener

Regulations and Procedures

Although Vocational Rehabilitation (VR) and Education agencies both conduct assessments with
students with disabilities, the purpose for and use of assessment results are different for
programs under IDEA and the Rehabilitation Act, as amended by WIOA. This section of the
Collaborative Assessment Guide addresses how the assessment process for a student
transitioning from school to post-school activities is implemented in the Education and VR
systems.

Federal Regulations

=

Image - Graduation Cap 1

Education Regulations

Age-Appropriate Transition Assessments:

IDEA requires an Individualized Education Program (IEP) Team to develop appropriate
measurable postsecondary goals based upon age appropriate transition assessments related to
training, education, employment, and, where appropriate, independent living skills 34 C.F.R. §§
300.43(a)(2) 300.320(b)(1). Types of transition assessments areas include, but are not limited

to:



Other
Sections of
the Guide:

Collaborative
Assessment Guide
Definitions
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Definitions

This supplement to the Collaborative Assessment Guide includes a list of definitions related to
assessment that are used throughout these related resources.

An accommodation is defined as a support or service that is provided to help a student fully
access the general education curriculum or subject matter. For example, student with
impaired spelling or handwriting skills, may be accommodated by a note taker or given
permission to take class notes on a laptop. An accommodation does not change the content
of what is being taught.

Achievement Test is a test of developed skill or knowledge. An achievement test, on the is
be designed to determine what a student already knows about a specific subject.

Aptitude Tests is designed to determine a person’s potential for success in a certain area.
For example, a student might take an aptitude test to help determine which types of career
they might be best suited for.

Adaptive Behavior Scales are used to assess a person’s adaptive behavior for the purpose of either
making a diagnosis and/or identifying the educational or interventional goals for the purpose of
teaching the person skills that will contribute to independence and improved quality of life. Adaptive
behavior is defined as the collection of conceptual, social, and practical skills learned by people to
enable them to function in their everyday lives.



Thank you!
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Find us on: 2

#transitionTA | transitionTA.org | ntact-collab@charlotte.edu

'_ ) The contents of this presentation were developed under a grant (H326E200003) from the Department of Education.
Office of Special Education Programs However, those contents do not necessarily represent the policy of the Department of Education, and you should not
U.S. Department of Education assume endorsement by the Federal Government.


https://twitter.com/TransitionTA
https://www.facebook.com/transitionta
mailto:ntact-collab@charlotte.edu
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